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UNIVERSITY'S VIEWPOINT 

 

Background 

 

- Europe is starting to see its higher education and research as a major resource and a tool 

to be successful in the international (economical) competition 

- Following the European trend, all Finnish universities are undergoing renewal that is 

more significant than practically any change in the history 

- The change is even more prominent in the University of Tampere (UTA) - everything is 

being/has been redesigned (organizational structure, administration, basic and doctoral 

education) to support our comptence in the national and global race of survival. 

 

Suggestions/perspectives 

 

- All research areas at UTA, including research in lifelong learning, need to justify their 

existance and find their "ecolgical niche" in the organization that is increasingly 

surveying and enhancing its cost-efficiency and profile. 

- UTA encourages all its research to network i.e. find meaningful partners and concepts 

that bring added value. Research centers should be constructed across the the UTA 

School borders and with national and international collaborators. The goal is to create 

centers that 1. rely on and enhance the existing strengths of UTA and 2. are truly unique 

among the Finnish universities - and hopefully also globally. 

- Networks/research centers should determine the responsibilities of their parties in a 

meaningful way - to find roles that utilize the strengths of each host organization. 

- Networks/research centers should figure out their role in research and doctoral 

education of their host school. The centers should negotiate with the School as early as 

possible to determine their position and responsibility in the very complex and still 

largely undetermined new organization.
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                                         ABSTRACT 
 

 
 

Finland has a unique system of non-formal, i.e., liberal adult education. Liberal adult 
education is provided by different educational centres: adult education centres, folk high 
schools, study centres, summer universities and physical education centres. Together 
these institutes form a nationwide system that is characterized by the voluntary nature 
of participation and use of learner-based methods. According to the Act of Liberal Adult 
Education, its purpose is to respond to changing educational needs and to strengthen 
social cohesion, active citizenship and the conditions for lifelong learning through its 
activities. Liberal adult education does not lead to a qualification but the studies 
completed in liberal adult education may be taken into account in preparatory training 
for competence-based qualification and when making an individual plan for completing 
competence-based qualifications.  
 
The practitioners of liberal adult education can benefit from cooperation with 
researchers in several respects:  

- First, researched knowledge is needed to have a reliable basis for planning the 
activities in liberal adult education. It is also important that projects to maintain 
and develop the quality of liberal adult education can be carried out in close 
cooperation with research.  

- Second, research cooperation can also serve as the basis for the enhancement 
of skills and knowledge of personnel. Many practitioners are themselves actively 
involved in academic research (e.g. doctoral research). Thus research often also 
functions as self-reflection within the field of liberal adult education.  
- There is also a great need for researched knowledge to guide policymaking. 
One of the continuing challenges of the practitioners is to make the benefits of 
lifelong learning known to the policymakers.  
- From the point of view of practitioners, the biggest challenge for research 
cooperation is the busy everyday reality of liberal adult education. To have a 
functioning research network, the model of cooperation should be a resource for 
practitioners, not an extra burden.  
- A research network should also include a practice for spreading the research 
results, e.g. workshops and discussion seminars organized on regular basis.  

 
Contact information: 
Ms Jaana Nuottanen 
Director 
Finnish Association of Adult Education Centres KoL 
Haapaniemenkatu 7-9 B 
00530 Helsinki, Finland 

mobile +358 40 741 0641 
jaana.nuottanen@ktol.fi 
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How to Become a Participative Human Resource Developer 

 

Human resource developing is a large research field and it has something to do with adult 

education as well as participative leadership researches. My research is a case study about 

one human resource developer and how he develops the staff training into a participative 

style. The surrounding of the research is a staff training of a work community in metal 

industry. The objective of this research is to analyze and study the actions and 

development of the human resource developer. The main aim of the training was that the 

work community could develop more participative. Within this research I have an 

attempt to critical and systematic processing. My aspire is to emphasize pedagogical 

qualities that are connected with the participation.  

 

The research questions: 

1. How to  become a participative human resource developer? 

• How the development manifests itself during this developing process? 

• How are the participative elements taken shape during this developing 

process? 

 

2. What are the factors that enable the development of the human resource 

developer? 

• Which is the significance of staff trainer’s theory in use, pedagogical thinking 

and the position within the organization? 

• Which is the significance of the participant’s experiences? 

• Which is the significance of principles of the leadership and the internal 

power structure of the staff within the organization? 

 

I have been specified and outlined the participative, pedagogic cource of action during 

the research process. I collected the research material during the years 2002 - 2006 by 

observing and interviewing the coach and the participants. Moreover I used an essay 

material which was written during the leaders’ training. I also interviewed one other 

human resource developer, who was a so-called model to the coach of this training. On 

the one hand the research material was formed of the interviews of the two coaches and 

the observation memos of the researcher. On the other hand it is a narrative about the 

staff training in one  metal industrial organization. Experiences of participating come 

from the interviews of the participants.  

 

I analysed the material with content analysis according to certain themes. After that I 

made interpreting of the significant structures. In interpreting the material I had a 
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dialogue with the material and the theoretical settings. So I got the interpreting 

suggestions and final results. 

 

In my presentation I’ll focus on the results of the study:  

• The steps during which the staff trainer developed his style into a participative 

training. 

• The factors that made the development of the human resource developer possible, 

and on the other hand the factors that made it more difficult. 

 

 

 

Abebaw Adamu 

University of Tampere 

 

The main purpose of this study was to examine the dynamics of the non-formal adult 

health education in the Ethiopian health extension program (HEP). In particular, the 

rationale for educational intervention, participation of the rural community, and the 

organization, roles, effects, and challenges of the non-formal adult health education were 

scrutinized. The study used qualitative research and the necessary data was generated 

from health extension workers (HEWs), rural community members, and various 

documents through interview, focus group discussion (FGD), observation, and review of 

documents. The study revealed that the educational intervention, as health promotion 

strategy, helped to overcome the limitations of the previous health promotion strategy 

which was not participatory, interactive, and practice oriented. It was also found that 

objectives, goals and organizations of the education program, trust on the information 

providers, and influence of others (neighbors, voluntary community health workers 

(VCHWs) and model families) were factors that positively influenced the rural 

community’s participation in the non-formal adult health education program. The study 

also indicated that the rural community’s active participation in the non-formal adult 

health education program is both an outcome of empowerment and an effective 

empowerment strategy. The principal conclusion of this study was that as a result of the 

non-formal adult health education, which is triumphant in arousing and maintaining 

interests, and secures the voluntary, willing participation of many of the rural community 

members, the HEP can be claimed as ongoing successful program which still needs to 

achieve some of its objectives and ensure sustainability of the positive changes. However, 

this should not lead us to neglect or overlook the existing challenges that have been found 

in the non-formal adult health education program. 
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Introduction 

 
Docendo discimus – ”as we teach, we also learn ourselves” comes from an aphorism by 

Seneca (lat. Homines dum docent, discunt). 

 

Illich was visualising already in 1970’s a society without schools. We could likewise 

propose “a working life without any formal traning” – that may sound odd at the age of 

extensive adult and vocational traning. Yet, it is possible and maybe quite apparent; 

working life does have resources to do the traning all alone, if decision makers 

continually are dissatisfied with to the quality and outcome of formal training. 

 

This paper serves as an introduction to my dissertation research, which studies the need 

for new educational psychology and how to apply it especially to vocational training. 

Sigmund Freud suggested in his early writings “the pleasure principle”. The way 

Problem Based Learning has been launched to voacational training seems – at least in 

principle – to fulfill some of this principle (alongside with “customer service”. 

“accountability to students” and other, rather non-educational concepts). I am arguing 

that a new psychology is needed and it cannot be anymore humanistic psychology, since 

there is a need to rehabilitate teaching. 

 

Vocational training should not lead only to better skills; skills are necessary, but they are 

mainly dealing with professional core tasks, which form ca. 40 % of any professional 

work, at most. The whole picture of work contains also social demands; networking, 

meetings, further training, planning etc. To meet this challenge, vocational training could 

apply the methods developed in psychotherapy (or psychoeducation). This would happen 

in educational manner, not as cure. One might emphasize the one thing in common 

between therapy and teaching: the aim to integrate in order to strengthen the human 

potentiality. 

 

Three psychotherapeutic schools are studied; psychoanalysis (of Freud), logotherapy (by 

Victor Frankl) and Gestalt-therapy (by Fritz Pearls) – a synthesis is sought, to form a 

“broad spectrum psychology” for adult education. Their main contribution is viewed 

respectively within the range of drives, values and contact (the main “domains” of these 

three schools). 
 

The general educational pursuit of making the shift from teaching to learning is viewed 

critically (“the problem is not solved until it is solved properly”, as Kipling puts it). It is 

argued here that vocational learning should be more working life oriented. The 

broadening of professional competences could happen with the help of psychodynamics, 

spiritual dimension (“noegenisch” in Frankl’s logotherapy) and field concept of Gestalt. 

 

The research falls into the qualitative domain with therapy and counselling discourses 

being the main material. Discourses are studied in a rhetorical manner. The composition 
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is eclectic and searches for synthesis in a way somewhat similar to “transformative 

learning” by Mezirow; “to teach is to learn”. The most important transformation 

vocational training would take place in different kind of group situations. 
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