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ABSTRACT 

The Ha-La-Cu: Vocational Know How and Multicultural Arts and Crafts design 

Analysing and Learning Method   

 

The arts and crafts design was taken as subject in Finnish school already in year 1865. Today 

we are asking, what name the subject has in our new criteria plans of education. Is it design of 

arts and crafts or bare design or techniques? Do the basic changes in content realize just 

changing the label? How can we empower seeing the deeper pedagogy and didactics in arts 

and crafts design improving, really realizing, experiencing? Stylising the factors opens up the 

perfect possibilities. So we have to make extreme effort and aim towards enhancing the 

quality. Since the beginning the arts and crafts design has been seeking its place as a subject 

in school. Has it found its place and status it earns? I am describing the Finnish rug theme in 

phases: base work, planning, manufacturing, realisation, and analysing as a metaphor. In my 

example the Finnish rug is like summer scenery. Grounding the theme a teacher can use 

expressional effective pedagogic tools like literary arts and other. Instead of learning the 

methods and underlining the techniques we can examine how successfully the lyric 

intonations of threads is performing and interpreting the Finnish rug theme “Like Summer”. 

 

 

Key words: Arts and crafts design pedagogy, language, culture, learning-style, 

interpreting 
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Introduction 

 

Every manufactured artefact has its aim, motif and theme. It also has the meaning and goal. 

The choices are found in manufacturing and planning process, what materials, colours and 

method to be chosen. They reveal the choosers’ awareness of cultural heritage in use. It is 

manifesting when the above-mentioned factors of behaviour and choosing are discussing with 

form, model forming, models, style, patterns, structures and actors.  (See comp. Carneiro 

1975; Steward 1955/1972.) 

 

The Ha-La-Cu -Method is an independent tool uniting arts and crafts design teaching for 

promoting the language and culture learning. I also review the Method’s significance in pre 

professional and professional learning environments in future coming studies. The method 

prefers alternating phases of senses, and is adaptable for wide and different groups and 

education levels. The multicultural policy is forwarding the encountering cultures. In teaching 

as well as learning the language needed, cultural sensitivity is most important (See comp. 

Bennett 1995). The immediate sense perceptions are made to serve learning the language. The 

concrete is manifesting by means of choosing materials, forms, models and method of 

working. Co-operation between subjects, and the actuality of arts and crafts design learning 

are natural contexts enhancing the language learning. In a flexible learning situation the 

communication begins. (Lappalainen 2005a; also see Bennett 1995; Ihatsu 2002; van Lier 

2004.) 

 

The Ha-La-Cu -method is related to suggestively learning, bath of language and contextual 

learning. It is an independent and self-supervised learning style. Guided the Finnish speaking 

and immigrant-students learn to pick, evaluate and interpret elements of arts and crafts design 

learning process. All the human senses are in use. The method of image-analysis is adaptable 

for Finnish speaking learners, too. They analyse and interpret the arts and crafts design 

learning process. They focus on associations and analogies of language and culture as well as 

of arts and crafts design learning. (Lappalainen 2005a; 2007a; 2008; also see Carneiro 1975; 

Fisher 1995; Gardner 1983.)   
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How is the method working?   

 

The learning of arts and crafts design improves. Finding a word having a general meaning is a 

result of a creative process. They create images of language, pictures of feelings and 

imagination.  Concrete becomes abstraction. (Lappalainen 2005a; 2008; also see 

Chikszentmihalyi & Rochberg-Halton. 1981.)  In contexts of learning and professional 

teaching a teacher can build a new multicultural pedagogy and didactics, contributing to the 

encountering of cultures for common school, too. For a teacher this is a method for teaching, 

for a student it in a method for learning and analysing the learning. Enhancing the 

encountering of cultures is a slow and unstable process. It advances on staircase towards 

ethnic cultural orientation and gradually develops pre-professionalism, professionalism and 

personal professional know-how. Finally the learning experiences widen multicultural 

pedagogic stories. The challenge in future is to study and extend the Ha-La-Cu-Method into 

new, different learning environments. (Lappalainen 2005a; 2007a; 2008; also see 

Chikszentmihalyi 1991; 1993.)  

 

Professionally thinking we can see that gorgeous features of arts and crafts design have been 

unopened and not used in public.  The Ha-La-Cu -method is reciprocally helpful. It precedes 

the learning of a language, which can raise the standard of professional learning. This widens 

into connotations and gets rid of too strong subjectivity.  In image-analysis, the relationships 

between matters and phenomena can be interpreted as signs and signals, uniting the arts and 

crafts design learning and language. (Lappalainen 2008; also see Peltovuori 1995.) They are 

representations emitted through arts and crafts design: they represent the skill and know-how. 

The manual skills contain the representations joined to the diversity of arts and crafts design. 

(Lappalainen 2008; comp. van Lier 2004.)  

 

 

Learning the arts and crafts design, essence and attaining 

 

Lifeblood for developing and changing the arts and crafts design pedagogy and joining it into 

the multicultural pedagogy is theme, subject matter and choosing in arts and crafts design. As 

an example I present designing a Finnish rug, grounding, manufacturing, defining and 

analysing as well as using interpreted. Defining of skill still is inadequate. The arts and crafts 

design, manual skill, is a conscious process guided by brains. Working out the muscles, 
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training and handiness, co-ordination of eyes and hand, only have instrumental value for 

changing and developing the pedagogy of arts and crafts design and multicultural pedagogy. 

We also must keep in mind the ecological aspect. (Lappalainen 2007a–b; 2008.) 

 

Returning into nature is preceding the ecology.  That’s why I also think that we must 

emphasize choosing the natural materials (wool, linen, cotton, silk) as a part of culturally 

sensitive multicultural pedagogy.  Choosing the material, stylising the forms and colours of 

nature intensively belong to the arts and crafts design pedagogy, and to the pedagogy of 

multicultural education. (Lappalainen 2003; 2005a–b; 2007a–b; 2008.) 

 

 

The three guidelines in changing arts and crafts design and multicultural learning  

 

In contexts of innovative arts and crafts design learning (Lappalainen above m.) the new built 

guidelines of changing arts and crafts design and multicultural learning crystallize in 

following ways: 

1. The effect of Ha-La-Cu -Method also is connected with integration pedagogic, uniting 

visual and literary arts. Thus it is building new arts and crafts design pedagogy.  

2. In ethnic cultural orientation environments this Ha-La-Cu -Method is providing a 

learning style facilitating language and culture learning for a student.  

3. A multicultural tutor or a teacher aiming towards multicultural teaching can learn to 

use the Ha-La-Cu -Method as a tool or/and method for pedagogic or special needs 

pedagogic. (Lappalainen 2008.) 

 

A language is a key to culture. We need to learn a language and we have to learn it properly 

before we can understand its deepest self, and then learn to understand a foreign culture as 

well as our own.  Learning arts and crafts design arouses impulse, gives a stimulus to enhance 

language and interpreting learning, it makes concrete abstract and vice versa. The new, 

changing arts and crafts design pedagogy, is a useful tool for making these targets attained. 

(comp. van Lier 2004.)  

 

During the interpreting process of an artefact a new frame story, fairytale, poem, is evolved  

(Helakisa 1989; Kianto 1912; Kunnas 1956; Kurenniemi 1976).  Annotations are discussing, 

they are in constant interaction with each other. The phenomena and things surrounding are in 
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interaction. Methods, materials, colours, models, style build and open up the consciousness, 

awareness of cultural heritage in use. Then the everyday tradition, which has been born in 

school environments centuries ago is changing and improving (Heath 1992; Lappalainen 

2005a; 2008; also see Steward 1955/1972). The communication comes into context and 

interaction between phenomena, and creates a new way to act in a learning process 

(Tuomikoski-Leskelä 1979).  

 

I have built the “12 A” – pedagogy to clarify the cultural awareness process, where the 

elements of multicultural pedagogy are in interaction. Instead of passive contributing they 

challenge into active innovative dialogue. They are Awareness, Attention, Annotation, 

Affection, Anchorite, Authenticity, Analogy, Associability, Autonomy, Aim, Arts and crafts 

design, All kinds of people, genre, levels, learning environments.  They build the 12 A – 

active, dynamic and innovative multicultural pedagogy in arts and crafts design learning and 

also give the concept for discussions, where the concept has been missing.  (Lappalainen  

2007b; 2008.)     

 

Learning as well a language as a culture is constantly improving (van Lier 2004). The arts and 

crafts design learning also improves, because thinking and feeling in manufacturing process, 

the deep emotions and images with memories and cultural and material awareness, are 

working along while the artefact is made, and also when it is ready and studied, interpreted. 

The multicultural innovative pedagogy is well progressing. (Lappalainen 2008.) 

 

We can observe one element of actual, authentic interaction at the time. It is actually here and 

now. Getting observed at the moment it does not leave the other elements aside; they wait for 

their turn. All the time they exist, until they are focused. In the process wordlists are building 

all the time.  Words act as arousers, impulses for new frame stories: new pictures and feelings 

make new stories. We proceed from concrete into abstractions and back. We discuss 

interactively. (above m.) 

 

A Prism below is a model for and about new frame stories:  it clarifies the process where 

analogies and associative knowledge are meeting, different actors, directions, dimensions are 

live, mirroring and reflecting contact levels.   It is living and multidimensional reflecting the 

phases and influences, impacts of the process. It keeps forming itself in actual 
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situations in interaction and creates new cultural sensitivity. (above m.) 

 

 

The process and the product, the artefact, are inseparable, they are in constant discussion. The 

living prisms interpret a process where associative knowledge and analogies meet and the 

dimensions and levels are reflecting and acting together. The process can also be understood 

as a result. New frame stories serve as improver of new arts and crafts design pedagogy. 

Verbalizing, picking words consciously, fixing or anchoring them, authenticity, annotations, 

and picture analysis in phrases lead from one or two words into frame stories, poems, short 

stories even.  The deeper learning language a student can go, the better will he/she later be 

ranked in profession and society. (above m.) 

 

 

A journey to the imaginary/imagined scenery for designing an artefact 

 

This way we proceed in making and interpreting the artefact: 

At first we need the multicultural competence of a teacher, the multi-scientific, 

comprehensive and multi-subjective and -educational cultural awareness and sensitivity of the 

cultural heritage in use, in case making for example a Finnish rug. We create a suggestion; it’s 

an image of scenery. We set ourselves into the imaginary scenery; it’s a primary impulse, 

which has aroused from the first kindling. We make a journey to this scenery. We make the 

image concrete. We tear paper for “pictures” to be shown using overhead projectors, we tell 

stories about them. Then we draw the limits for provisional models. We print the concreted 

images and then actively draw the borderlines of subject motifs. This is opening for active 

stylising of model and form. We actively stylise the colours, using dialogue concerning the 

model, material, working method etc.  

 

We proceed from lining into collage.  (Lappalainen 2008.) We continue active working from 

collage into model and plan for an artefact, and we continue planning and base for quality 

sewing, threading or knotting a Finnish rug. Finally we make the appropriate finishing touch 

of the Finnish rug. The artefact finally has innovative value as finished, verbalized, analysed 

and interpreted arts and crafts design product.  (above m.) comp. Peitzman 1992; Schuman 

1992.) It is expressing the multicultural pedagogy created in learning environments and being 

in phase of changing and making the cultures to encounter (comp. Bennett 1995). 
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We create A Pedagogic Frame Story 

 

You may sit comfortably on your chair. You fill your lungs full of air and breathe peacefully. 

You shake your shoulders; push the hurries and troubles away from your mind. Close your 

eyes. You are travelling in springtime, summertime, autumn or winter. Choose your season. 

You find the most beautiful and wonderful place on earth. You glance over the scenery, 

vision in your eyes, enjoy it, and you enjoy of the beauty.  Usually you save the memories of 

your trip with all possible ways. You take snapshots. You may use your digital camera to 

picture it. You video, you draw and paint. Is seems to you that the place where you are now is 

the most beautiful you ever have seen. In case the real pictures may get destroyed, the 

drawings get torn you still have one way to save them: your visual memory. You start to 

concrete the vision. For this purpose you need silk paper or an A4- sheet white paper and two 

transparency overhead projector sheets and a thin smooth plastic pocket. Set the transparency 

sheet right in front of your eyes, and then tear a white (silk) paper sheet into several small 

different size pieces. Choose the most interesting detail in the scenery, you remember, the 

most wonderful spring-, summer-, autumn- or winter scenery.  The pieces of paper torn are set 

down crosswise, sideways, overlap, and even in layers on the transparency sheet. 

(Lappalainen 2008; also see Fisher 1995.)  You set the transparency sheet with silk paper 

pieces on the overhead projector. 

 

There is a detail of the most wonderful imaginary scenery, you ever have seen in front of you. 

You look at the scenery through the overhead projector. Together with your comrades you 

notice new and more new details. There are several fine details to be found. There are 

magnificent profiles. Elements in them are stunningly massive, also fragile, fine motifs are 

found. All of them are interesting, every one of them. You keep in mind, you memorize the 

details, and you tell about them to the others, you describe the impressions of the imaginary 

scenery, you discuss with the others. (Lappalainen 2008.) 

 

Now you are at the Xerox. Copy the scenery in two copies. Remove the plastic pocket from 

the imaginary scenery. Examine the scenery. Take a separate paper sheet and cut inspection 

locks, small windows through it. They are windows to peep through. The smallest of them are 

size 1,5 x 2cm. You now have about ten windows on the paper. You move the windows on 
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the copy. Look through the windows. You define the borderlines, which are making notes, 

noticing the most interesting angles in pictures. In your mind there is the focus of arts and 

crafts design learning and manufacturing, you edit and stylise. It deforms to be a collage of 

paper, cloth, mosaic, Finnish rug, tapestry, slide tapestry, silk printing, dyeing with light, 

batik dyeing with pasta, dyeing with detergent, felting on level, threading, stitching or 

crocheting pattern, stained glass. You have transformed a vision, imaginary scenery, a plan 

for an artefact; you have chosen the model, the colours the material along. (above m.) 

 

This imaginary trip to a vision or scenery has been a starting point towards analyse and 

choices to be made for a high quality artefact. During the process the group keeps discussing, 

they are in constant interaction with each other. The limitation is important, too. Together we 

choose for example the certain season, we keep in it. Only then we can use the method 

constructively. If every one wants to choose his/her own season the constructive discussion is 

impossible. Now we are thriving towards common goal. In discussion we collect phrases, 

words, we can make lists of them. We learn a language. Besides we learn to think the choices, 

we learn how to stylise, which colours to choose etc. The artefact we are making becomes of 

good quality concrete artefact born of the imaginary scenery. The new frame stories begin to 

build a new spectrum and prism; they are developing out of grabbed and anchored 

annotations, connotations and denotations as well as from the interpreting process of an 

artefact. The new interpretations come true in process analysing frame stories. A new prism is 

soon constructing of these spectres, and it is carrying along completely new possibilities for 

interpretations.  This is a new affective and innovative field for arts and crafts design learning. 

(Lappalainen 2008.)  

 

 

The active learning process in arts and crafts design  

 

Every actor in this process is in context with each other. If the “leaves” of this “flower” drop 

away, the seeds may not ripen.  Making an artefact there is important to understand that 

individuality and innovative solutions are good, but we must remember good taste, quality 

and cultural heritage in use as well as ecology in using the material. Arts and crafts designing 

there is important to contribute to quality, style and taste. The Ha-La-Cu -Method uniting arts 

and crafts design with verbal, literary and visual arts specially has this duty. If we are trying 

to enhance multicultural education, pre-professional and professional education, special needs 
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education etc., we naturally have to see how most important this idea is. Quality in artefact 

tells about real culture, and its heritage. Along comes the language, encountering of cultures 

and integration. (Lappalainen 2008.) 

 

 

Producing the primary image, recollection, vision 

 

Annotated comments and connotations as well as denotations are tools during the arts and 

crafts design learning innovation process. They are to be carried with you all the time in 

process. You may by intensive reading method pick words representing tense, modus, and 

part of speech to build new frame stories. The words of part of speech and wording are to be 

picked in context of arts and crafts design learning (Lappalainen 2003; 2005a–b; 2007a–b; 

2008.) In year 2007 the nursery school teacher-students (approximately 23) and the 

comprehensive school teacher-students specialising in mathematics (approximately 10) in 

Kajaani Consortium University Centre (of Oulu University), that speak Finnish in their own 

language, participated in picking nouns, adjectives, verbs and adverbs. Their task was among 

other things to pick the above-mentioned words of part of speech, when the felting process 

was going on using a gingerbread mould as frame.  



 10 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

FIGURE 1. The integrated, multidimensional interpretation of arts and crafts design 

learning using Ha-La-Cu -Method (Lappalainen 2008.) 

 

The picked words turning the arts and crafts design learning into language as result divided 

into eight (1–8) categories. The new frame stories are building a new form, a new spectrum 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The language and descriptions 

in abstract image analysis 

voimaannuttava, salaperäisyys, 

sinikuulaus,  riippakoivut, vihreisiin 

pukeutunut 

The language and 

logical thinking 
rajaus, yksityiskohta, 

   
The language and 

perceiving of three-

dimensionality (spatial) 
rajaus 

The language and bodily- 

kinaesthetic sense of motion 
uhkua, eloisa 

The language and 

smelling, tasting and sense 

of touch. Intra personal 

language 
lempeästi, sykähdyttävä 

The language and 

sense of hearing and 

concrete visualising 

(linguistic) 
heijastus, sirkuttaa, 

kahisevat, välkehtiä, 

helmenharmaa, 

kuuluu, vehreys, 

 

The language and 

concrete visualising 

(linguistic) 
taivas, järvet, oksat, 
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and prism; they are developed out of grabbed and anchored annotations, connotations and 

denotations as well as of the interpreting process of an artefact. (Lappalainen 2008.)    

 

The majority of the picked nouns were in connection with language expressing visual 

concrete factor. They also situated in the area mirroring the language and logical thinking. 

Whereas nouns less picked situated in the language and descriptions in image -analysis area. 

The words of language and bodily- kinaesthetic sense of motion performed mainly in verbs. 

In this group there were only some nouns, but adjectives and adverbs were reasonably well 

represented. The adjectives and adverbs that the students had picked were most evenly 

divided into the eight areas. (above m.) 

 

 

Where are we coming to? 

 

The process of picking the arts and crafts design learning into words proved that in 

connection with arts and crafts design learning the Finnish speaking people picked plenty of 

general sense words with denotations.  The learning environments of the multicultural people 

also enable the picking of words of part of speech and wording (Lappalainen 2005a–b; 

2007a–b; 2008).   The integration of arts and crafts design learning like this, and uniting the 

language and culture learning, can also create a basement for the language and descriptions in 

image analysis and deepen the professional analysis. (Lappalainen 2008.) 

 

 

Demanding for knowledge of the developing lines of ideas and history and of arts and 

crafts design  

 

In learning the arts and crafts design we need skills of creative planning.  Still the creativity 

requires people to have a clear image of the chain of cultural developing.  Demands for 

genuineness, creativity and style are basic rules, so called regulations.  Having these 

regularities we gain eye of style. Not having them we are tasteless.  This is the reason for 

needing active pedagogy considering these rules ever since pupils are in day-care or 

elementary school. (above m.) 
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Anticipate the effect of colour 

• For example planning a Finnish rug we often hit to a stumbling block when we 

are having charm of novelty and feeling it easy. Situation of seeing 

unrestricted bounds of possibilities is deceiving: we feel we have hands 

completely free. We often hear a slogan: imagination only is the limit.  Still we 

have to see the difference between vision/image and imagination. A colour is a 

natural factor of surroundings, and the effect of colour is anticipatable. (above 

m.) 

The intensity of colour effect, its glow vs. innovativeness 

• Manual skill practising the arts and crafts design is inadequately defined as 

handiness. Instead, it is a conscious process guided by brains. Working out the 

muscles, co-ordination of eyes and hand only has instrumental value for 

changing and developing the pedagogy of arts and crafts design and 

multicultural pedagogy. For that we need to redefine the concept of skill. 

(above m.; also see Gardner 1983; Ihatsu 2002.)  

 

The process of learning and manufacturing an artefact 

• We need to choose theme and/or subject matter learning the arts and crafts 

design. (Lappalainen 2008.) 

 

The future subject at school can be design vs. arts and crafts design 

• In future the arts and crafts design may change to be designing. Every artefact 

is born on bases of the cultural awareness of the cultural heritage in use. 

Essential there is for example creating stylish form, using and developing the 

sense of style. (Lappalainen 2008; also see Chikszentmihalyi & Rochberg-

Halton 1981;  Chikszentmihalyi 1991; 1993; Padilla 1980.)  

 

Choosing and using colours and material 

• Artefacts are in conversation with elements of arts and crafts design (colour, 

form, model, material, working method and practices, workers, context, 

Telesis, etc.) Knowledge about them may be deep or superficial. At its best it 

can be cultural awareness (of cultural heritage in use) of high quality, or at its 
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worse tasteless, of non-quality. (Lappalainen  2003; 2005a–b; 2007a–b; 2008; 

also see Padilla 1980.)  

 

 

Eternally, always, all the time the elements of arts and crafts design are emphasized 

  

For quality and stylish learning of arts and crafts design we need choosing the motif for 

subject and/or theme concerning the working method.  For that appropriately working quality 

material is needed, good colour, developed forms and models, stylish defining included. 

Important is noticing and interpreting the regularities even from very first beginning.  

 

1. The method emphasizes the following areas: The cultural awareness of one’s own and 

foreign cultural heritage in use, language, social awareness, history and human 

artefacts. 

2. Preferences and ethnic loyalty are to be in connection with vocabulary to be learned.  

3. Uniting arts and crafts design learning is actual and developed in situational learning 

context. 

4. It also is authentic actual language, constructed in the learning environments. 

5. Analogies are naturally and creatively picked. And use of creativity is redefined. 

6. In everyday contexts the inner memory elements, stored in body language and mind, is 

collected to be analysed. 

7. In this learning style the vocabulary of grammar book and the structure of the 

language in use are linked into the writing and expressing, pronunciation, speech. It is: 

orthography and phonology of the language. The process is dynamic, considering the 

emotions and affections. A teacher needs skills, knowledge and practise to provide the 

cultural encountering.  

8. The Ha-La-Cu -Method and learning style uniting arts and crafts design into language 

and culture learning is a great tool for cycling the teaching (Lappalainen 2005a–b; 

2007a–b; 2008.)  Vital is that we abandon the conventional use of arts and crafts 

design learning. These elements of arts and crafts design learning can serve as flexibly 

and versatile transferring the knowledge and information. 
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We still need opening the cultural awareness picked and opened for interpreting the arts and 

crafts design learning process and product. This is appearing as constant process analysing 

during the work. At the same time it is interpreting the manufacture and language by cultural 

awareness in use and pays attention to the arts and crafts design cultural heritage in use.  The 

interpretation is discussing like a sociogram. Together and separately choosing a model and 

using colours are in interaction. In interaction also are form giving, choosing a material, style, 

structure, finishing, using methods and tools, Telesis, actors, manufacturers and users. Figure 

1. is expressing expressions opening the arts and crafts design interpretations. They are 

closely active in working process and incentive to the interpretive stories about ready-made 

artefacts.  

 

In this article the metaphors open the route for level that is deeper than symbolic towards the 

interpretation and analyse of arts and crafts design. The base work of Finnish rug, planning of 

it, manufacturing, analysing and interpreting the process and turning the process into language 

was documented as word lists. The Finnish rug was born on the way from mental vision 

image into primary experience, from vision image to scenery, from scenery to images, torn 

paper in pieces, then reflection, story and definition, copy and copy definition, from definition 

into collage, model or sketch, from model into rug, and finally defined rug, analyse of the 

process and rug and interpreting the use of artefact made. 
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