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M: What is quality in your work environment? How is it defined and understood?

E: How quality is understood and defined in teacher education? Well, we define quality in
two terms: first, quality of teaching, instruction, and then quality of research at the
department. We have had an evaluation in research two years ago and in that evaluation
we got ranking four out of a scale one to seven, and no department, no two departments
got seven…anyway, we were among the best. I’m thinking about the development in
research. I think our ranking was very good because most of our faculty members –
teachers - are lecturers and research is not included in their work assignments, anyway
we’re trying to develop this quality of research. Then, thinking about the quality of
teaching…one of our units, the early education department, our kindergarten teacher
education department, which is part of teacher education, was chosen among the high-
quality units in Finnish universities. So according to university rankings and quality
evaluations, our teaching is among the best five universities at the moment, so I’m very
pleased to comment on that!

M: What are the principles behind teacher education?

E: Well, actually, the principles behing teacher education are, well, if I just point a few
things that are important in teacher education…one is the relationship between theory and
practice. Then, another one is, let’s say, autobiographical development of the teacher
candidates. Then, the third one could be expressed as: practice is the most important thing
in schooling. Student learning in practice is the focus of teachers, and that’s also one of
our principles. Going back to the first principle, relationship between practice and theory,
we have always emphasized that practice is very theoretical in a sense, and also, theory
can be very practical, so that those are not opposites but in teacher education we think of
theory as a tutor that helps us understand the practical things that we see in practice, and
also that practice is for us kind of...it is data, but it is also something from which we can
learn in theoretical meaning, so that we theorise practice.
   Then, the other principle, this autobiographical development of a teacher candidate, we
have always emphasized that one’s own life history, own biography is the thing where all
learning originates, and that’s why it is important for the students to understand that they
cannot be much else than what they are, so we try to teach them in such ways that this
own history of experiences are the basics where everything starts from, and then reflecting
on own experiences, own school experiences, own life history, your teacher identity is built
on that basis. And then practice orientation, the 3rd principle, this is important because we
think that it is important for  teachers to become acquainted with the practice enough to
work as a novice teacher in schools. We don’t think that teachers who make their degrees
are experts at first. Becoming an expert means years and years of experience, at least 10-
15 years, but becoming a good novice is our purpose, and for that purpose it is important
that students practice a lot and reflect the practical experiences they get during education.

M: What role does quality play in teacher education?



E: Well, I think we have an idea that we don’t always talk about quality as a term here. We
try to avoid talking about quality as a result of assessment. We try to talk about content of
education and contents of instruction. We try to focus on these principles and ideas,
theoretical ideas of how we teach. Of course quality is present in teaching in such ways
that we try to get feedback from students. We listen to them, we try to make things work
better, but we kind of hate [to] teach books that talk about quality and our quality handbook
is only five pages long for that reason. We describe the principles of how we measure or
evaluate quality, but in everyday thinking quality is not the focus, the contents and the
discourse dialog with students is the focus.

M: How do you make sure that the quality demands for teacher education in your area are
met?

E: We can’t be sure of that, we have a lot of goals, for instance in university degrees that
we think that okay, these are realistic goals, but we have found for instance that students
don’t read all the books that we have listed in the curricula. We always hear that there is
too much work in some courses…but in teacher education I think it is quite easy to see if
the students really achieve the goal of being a good novice teacher because they have to
show their skills in practical situations.

M: What criteria is used in choosing the students applying for teacher education? What
qualities/qualifications are important?

E: Choosing students to teacher education programs is a little bit different in primary
school teacher education program and subject matter secondary teacher education
programs. In primary education, most of the students are new, pretty young, they have no
experience of university studies. One of the criteria is the matriculation examination
results. It is important, but not the most important. I think our selection system works best
for the students who are socially skillful in their personal relationships. They are active they
are open-minded, they are pretty verbal in their expressions, they look like extroverts in
their social communication, seem to be positive, they have realistic concepts of
themselves and being a teacher, they are eager to learn more. Those qualities I think are
the most important in the interview situations where we interview, and that applies also to
secondary teacher education programs in some sense. [Applicants are interviewed in the
selection process in both primary and subject matter programs]
   But secondary education teachers are selected from university students who already
have studied at least three years their major subject, in their major subject departments,
and for instance, when we select students to the mathematics program, we get only
maybe…this year we have selected 20 students into that program and the number of
applicants is about 20 to 30, so there’s no need to restrict access so much as in primary
education programs. Typically we select…there’s an out-selection process in subject
matter teacher education programs so that those students who really don’t have any – or
we think – don’t have any qualifications to become a teacher, like in their communication
there are some problems, then we think that okay, this maybe a bad problem, a bad
situation, or their personality is somehow showing sides that maybe he or she is not the
perfect person to become a teacher, then we out-select those, but maybe most of the
students are pretty good who want to come to these programs.



M: Quality assurance in field work - are qualified teachers under evaluation, and if so, how
is this realised?

E: I don’t actually know, [interruption, Finnish speech] in field work…we get very little
feedback about our students, maybe it’s because…for instance, nobody has ever called
me from schools for instance, principals, asking about this or that student, how good they
are, but in Normal School [Normaalikoulu, name of a school in Tampere], in our practice
school, I think those mentors get much more feedback from the field about certain
students. It is not the system here [in the Department?] anymore.

M: What effect globalisation has had on teacher education?

E: Well, when thinking about this whole evaluation and assessment ideology, I think
globalisation has really changed the picture so that, for instance,10-15 years ago, we
didn’t have a slightest idea of assessing our programs or assessing quality in Finnish
school. First national tests of eduaction were organized in 1994 and those were
mathematics assessment for sixth and ninth graders in basic school [elementary and
secondary school] The first evaluation of university teaching were done in late nineties. I
think it is this globalization process that has changed the European community, and
there’s a lot of effort of making things kind of more comparable so that we can compare
different systems and degrees to each other…and I think some development is very good,
but then also if we really focus too much on evaluation and assessment, and using or
effecting those criteria, then I think the tail starts moving the dog and not the dog moving
the tail. Teachers focus too much on the result assessment, measurement, and that really
also changes the focus of the students from learning to performing well in assessments.
So, I don’t agree with all the development in this respect.

M: Thank you!
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