
EUROPEAN VET-SYSTEMS – A REPORT ON
REFLECTIONS AND CROSS-CULTURAL

EXPERIENCES BY FINNISH AND GERMAN
OBSERVES

Brause, Katja; Haikola, Tiina;

Kivistö Iina; Luoma, Merja;

Mathieu, Andreas; Molzberger, Gabriele;

Mäntyharju, Eija; Nykänen, Anna-Mari;

Schmuck, Leila; Ursin, Jani & Weil, Markus



2

CONTENTS

1 BACKGROUND AND PURPOSE OF THE 3RD MODULE ........................................... 4

2 CONDUCTION OF THE STUDIES .................................................................................. 6
2.1 Finland: national aspects on VET ............................................................................... 6
2.2 Germany: national aspects on VET ............................................................................ 8

2.2.1 Summary of the approach ................................................................................. 8
2.3 United Kingdom: cross-national aspects on VET ................................................... 10

3  MOTOR VEHICLE AND TRANSPORTATION ........................................................... 11
3.1 Field studies in UK .................................................................................................... 11

3.1.1 Introduction ...................................................................................................... 11
3.1.2 Situation of data collection ............................................................................. 12
3.1.3 Participating observing and interviews .......................................................... 13
3.1.4 Conclusions ...................................................................................................... 14

3.2 Field studies in Finland ............................................................................................. 15
3.2.1 Introduction: The Jyväskylä Vocational Institute of Technology ................ 15
3.2.2 Results .............................................................................................................. 16
3.2.3 Conclusions ...................................................................................................... 18

3.3  Comparisons between UK and Finland.................................................................... 20

4 CATERING......................................................................................................................... 21
4.1  Field studies in UK .................................................................................................... 21

4.1.1 Introduction ...................................................................................................... 21
4.1.2 Teacher’s view ................................................................................................. 22
4.1.3 Student’s view.................................................................................................. 23
4.1.4 Conclusions ...................................................................................................... 24

4.2 Field studies in Finland ............................................................................................. 25
4.2.1 Introduction ...................................................................................................... 25
4.2.2 Results .............................................................................................................. 27
4.2.3 Conclusions ...................................................................................................... 29

4.3  Comparisons between UK and Finland.................................................................... 30

5 BUSINESS AND MANAGEMENT IN UK .................................................................... 32
5.1 Introduction ................................................................................................................ 32
5.2 The Situation of data collection ................................................................................ 34
5.3 Results ........................................................................................................................ 34
5.4 Conclusions ................................................................................................................ 36

6 LEISURE AND TOURISM IN UK .................................................................................. 36
6.1 Introduction ................................................................................................................ 36
6.2 The situation of data collection................................................................................. 37
6.3 Results ........................................................................................................................ 38



3

7  VOCATIONAL TEACHER EDUCATION IN FINLAND ............................................ 40
7.1 Introduction ................................................................................................................ 40
7.2 Results ........................................................................................................................ 43
7.3 Conclusions ................................................................................................................ 45

8 ADMINISTRATIONAL VIEWS ON VET...................................................................... 46
8.1 Field studies in Germany .......................................................................................... 46
8.2  Field studies in UK .................................................................................................... 53
8.3 Comparisons: preparation study in Germany and field study in UK ..................... 54

9 CONCLUSIONS ................................................................................................................ 56
9.1 Transparency in the educational system .................................................................. 56
9.2 Aims of the vocational education and training system ........................................... 57
9.3 Practice and theory .................................................................................................... 58
9.4 Co-operation with the companies ............................................................................. 59
9.5 Flexibility in education ............................................................................................. 59
9.6 Connection of Working life and Training/Education and Training ....................... 60
9.7 Value of school based education in Finland, Germany and UK ............................ 60
9.8 Reflections on the different levels of system and interaction ................................. 61

10 DISCUSSION ................................................................................................................ 62
10.1 Study design ............................................................................................................... 62
10.2  The limitations and strengths of the study ............................................................... 63

REFERENCES ........................................................................................................................... 65

APPENDIXES............................................................................................................................ 66



4

1 BACKGROUND AND PURPOSE OF THE 3RD MODULE

The European project for developing cross-cultural studies in educational study

programmes, focussing on vocational and adult education in the area of “Historical and

cultural foundations of vocational and adult education in Europe” is part of activities in the

“Vocational education and culture” – research network. The topics planned since 1998, and

the actual titles in the whole module series so far have been

1. Historical and cultural characteristics of European Vet – “Status and prestige of VET

in Europe”, 1999-2000

2. Prospects from European integration to reform policies in European VET –

“Prospects from European integration and option of collaborative, trans-national

research in vocational education and training”, including seminar “Cosmopolitan

and/or enterprising self”, 2000-01

The third module’s topic, which outcome this report is, is called

3. Substantial and methodological options from collaborative and comparative

approach for developing European research on VET – “Methodological and ethical

challenges of cross-cultural and/or comparative educational research”; 2001-02

The participants of the third module were from Finland (Jyväskylä), Germany (Hamburg

and Trier) and UK (Leicester). The intensive seminar was held in Leicester, UK, 15.3.-

25.3.2002. The intensive seminar included small group work, presentations, visits to

educational institutes and seminar (see appendix 1).

The purpose of the third module was to concentrate especially on the methodological

challenges of cross-cultural and/or comparative educational research. The studies in the

module can be divided in three phases. First, Finnish and German students did national
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studies and national reports. Second, both Finnish and German students did field studies in

UK during intensive seminar in March 2002 and discussed the outcomes of the first phase.

Third, the final report of the module was finished utilising EMVET – workspace tailored for

this module as well as email.

The research questions focussed on this module can be classified as follows:

1. In Finland attention was paid on the aims and responsibilities of VET, e.g. focus was on

the practices of VET

2. In Germany the focus was more on the institutional level concentrating on the questions

about quality, cooperation and innovation

3. In UK, both practical and institutional aspects were taken into account
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2 CONDUCTION OF THE STUDIES

2.1 Finland: national aspects on VET

The purpose of this small-scale study was to describe vocational education’s formal and

informal aims as well as educational responsibility for reaching these aims in three different

fields: motor vehicle and transportation, catering, and vocational teacher education. Formal

aims are stated in law, statutes, and curricula. Informal aims can be determined as how

teachers and students perceive formal aims, and as how they understand and apply them.

The focussed research questions were:
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1. What does education in the fields of motor vehicle and transportation, catering, and

vocational teacher education aim?

2. How is educational responsibility for reaching the aims allocated?

Based on these research questions, a framework for semi-structured interviews was

developed. Interview frameworks for teachers and students differed from each other to some

respect (see appendix 2). The data was collected by interviewing both teachers and students

(table 1).

TABLE 1. Number of interviewees in different fields

Institution Teachers
interviewed

Students interviewed Total

Vocational Institute of
Technology

1 2 3

Catering Institute 1 2 3
Vocational Teacher
Education College

1 1 2

Total 3 5 8

All interviews were carried out in institutions mentioned in Table 1. Interviews last from 25

minutes to 60 minutes. In the Vocational Institute of Technology and the Catering Institute,

students were interviewed in pairs. The data was primarily analysed by classifying findings

according to research questions.

Motor vehicle and transportation. The interviewees were third year students graduating this

spring. The boy was 20 years old and the girl was 21. They are married to each other. The

teacher teaches physics, mathematics and information technology. He is also a qualified

teacher and a counsellor.

Catering. The students were 18-year old girls who were at their third class. They had come

straight from the comprehensive school to the Catering Institute. The teacher had worked as

a teacher for twenty years at the catering field so she was an experienced teacher.



8

Vocational teacher education. The teacher in the Vocational Teacher Education College

was an experienced trainer: she has worked as a teacher educator for fifteen years. The

student worked as a teacher in the field of hairdressing, and before that, she had been

entrepreneur for a couple of years. This was her first semester in the Vocational Teacher

Education College, where she studied in a flexible model.

2.2 Germany: national aspects on VET

Exchanging ideas with the Finnish research group before visiting Leicester, the German

group decided to choose the following approach: since the Finnish focus was on the

question of students and teachers awareness of aims and responsibilities, the German group

tried to complete this focus by looking at the institutional and administrational level.

Therefore, semi-structured interview guidelines were developed and decisions made to talk

to representatives of institutions, which were expected to give us an interesting insight on

the our focussed research questions also including the dimensions of quality development,

innovation and co-operation. Two different interviews were done, one with a representative

of a VET school the group thought that it represents a pure type of this institution and the

second one with two representatives of a VET school which at the same moment was

participating on a model project dealing with how to implement a competence centre.

2.2.1 Summary of the approach

The quality issue will be highlighted as one example of German approach and it represents

the approach for co-operation and innovation. The following summary shall give an

overview concerning the quality of VET and adult education.

Gonon, Philipp: „Qualitätssicherung – ein Thema für die berufliche Aus- und

Weiterbildung“. In: Sloane, P./Bader, R./Straka, G. [Hrsg.] (1999): Lehren und Lernen in

der beruflichen Aus- und Weiterbildung.

One can divide the quality debate in an old and a new tradition.
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Old quality:

1) Adam Smith (1776):

- People (especially common people) should be provided by a comprehensive

education for moral, social and economical reasons.

- Vocational education should always be orientated from the benefit of the

society. That means education must not be more expensive than necessary.

2) Old quality in general:

The struggle for standards in the educational sector usually is combined with a reform of the

law and/or new contracts of the social partners.

The meaning of the quality topic mostly lies (will lie) in management nad reform of

educational systems as well as in international entanglement on the macro-level.

New quality:

The new discussion of the term “quality” lies on a meso-level. It is mostly about input-,

process- and output structures of institutions like schools and companies. This focus is liked

to terms like:

- lack of financial means of the public administration

- growing heterogeneity of the offer of educational services

- growing autonomy of educational institutions.

There are some major principles which have occurred in this new quality debate:

- satisfaction of customer

- improvement in small steps

- distribution of responsibility among the staff

- positive and constructive attitude of the staff

- detailed knowledge of process

Consequences on the VET sector:

The field of initial and continuing VET is characterised by the following factors:

- growing offer in vocational education
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- the question of acknowledgement of different performances of learning

(Bildungsleistungen) in respect of growing vocational, private, regional and

international mobility

- growing heterogeneity in the VET sector

- more market structures in the field of education

- loss of importance of initial vocational education

There is no generally accepted concept of quality, nor an instrument of quality assurance.

Therefore, educational science in the field of VET must contribute to achieve more

transparency from a necessary distance.

Moreover, it must complete the meso-level point of view by focussing the active part of

pupils as (co-) producers of quality on the micro-level.

2.3 United Kingdom: cross-national aspects on VET

In order to get a closer look at the UK Vet System, German and Finnish students visited the

Stephenson College. Stephenson’s College is a College for Further education that is offering

full-time and part-time courses in about 15 different fields. The visit included discussions

resp. interviews with students, teachers and administrators as well as field observations (see

table  2).  The  focus  was  on  the  aims  and  responsibilities  of  VET  as  well  as  on  the

institutional level (administrational views) of VET in UK.

TABLE 2. Fields paid attention to and approaches used

Fields we paid attention to Approach
Business, Management &
Personnel;

- Talking with students and a teacher who was
holding a lecture

- observing learning situation

Catering; - Observing the learning and working environment
- Interviewing a teacher and a student

Hair Beauty and Holistic
Therapies;

- Talking to students and teachers

Leisure and Tourism - Students presentation about a project they had
planed and organised; interviewing the students
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- Talking to the teacher

Motor Vehicle - Discussions with the teacher
- Interviewing students
- Observing the learning/working environment

Administrator - Talk to the vice chancellor, and heads of two
different sections

3  MOTOR VEHICLE AND TRANSPORTATION

3.1 Field studies in UK

3.1.1 Introduction

In the field of motor vehicle and transportation, Stephenson College aims to provide

students with internationally recognised qualifications in motor vehicle engineering, which

adequately prepare for entering a career in the motor industry. Motor vehicle courses are

taught on level two and three. On level two, courses are taught full time. They take part one

year, no formal entry qualifications are needed. On level three, courses are taught also full
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time but they last two years. For mature students a certain formal qualifications are required.

In the course outlines there are certain contents mentioned. Students at level two and three

share some subjects such as maths, sciences and projects. The difference is that students on

level two learn the basics of engineering and workshop technology as well as science while

on level three subjects are more specialized as e.g. vehicle fuel systems or commercial

braking systems. There are also some rather social subjects like industry and society. There

are common key skills that both levels share: application of number, communication, and

information technology.

The motor vehicle department and its’ workshops was located separately from the other

departments of the College. Because there are only four colleges providing motor vehicle

and transportation in the UK, the students came from all over the country. Although in the

course guide courses are described as full time courses, in our visit we were informed that

students are studying part time six times a year for two weeks. In the courses students of

particular vehicle types were gathered to do a Modern Apprenticeship at a Volkswagen

factory. The companies provide the college with their equipment.

3.1.2 Situation of data collection

Before arriving to  the motor  vehicle  sector,  we had a  chance to  talk with the Head of  the

Department and with the Vice Director of the College, before we were accompanied to the

classrooms and the workshops of application. When we came to the workshops there were

no students around. Thus we could not observe them in practice. However, observing the

workshops gave us an impression of how the teaching and learning is organised there. There

were about seven cars, all provided by Volkswagen. When we asked, whether theses were

private or customers’ cars, the Head of the Department explained that they fear insurance

problems, so they keep the cars just for educational purposes. Besides, we were told that the

learning is done in group work. We could see also a computer and tables in a corner of the

workshop, where theoretical teaching and learning take place. Nevertheless, the department

had decided to keep to a rather tayloristic work process structure. A second workshop we
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visited was for transportation as it was equipped with lorries from Volvo. There was also

one motorbike. In that workshop two teachers were in the process of preparing classes.

The basic theoretical teaching in the department of motor vehicle and transportation was

done in a classroom next to the workshops. When we went there, there was a mathematics

class going on as easily could be observed by looking at the whiteboard with many

logarithms on it.

3.1.3  Participating observing and interviews

Our interviews can be divided into four groups of people we talked to: the Head of the

Department as the official voice, the teachers at the workshops as well as the teachers in the

classroom and the students. Some interviews were very short and are to be seen rather as

spotlights than as complete and specific interviews.

Head of the Department.  First the Head of the Department was asked: If I would say, that

Mercedes Benz dictates you your educational aims, would you protest? The Head of the

Department answered that he would protest and that he would describe the relation between

the college and the companies rather as cooperation. Moreover, Stephenson College aims at

building up a nation-wide training for construction in special centres, which were called

centre of educational excellence. So the educational aspect is stressed at least in the rhetoric.

The Head of the Department is also responsible for hiring educational stuff and personnel.

The most important criterion for hiring teachers is their working experience in the field.

There is no additional pedagogical qualification required.

Classroom teacher. When the classroom teacher was asked about who is setting the

educational aims, he answered that to his opinion the companies should (!) set the aims. To

his opinion instead of the NVQ apprenticeship the UK should prefer the dual system as it is

provided in Germany, although he did not explain that in detail. He pointed out that the

curriculum should relate more to the needs of the workplaces, e.g. the logarithms he has to

teach are too abstract for real life demands.
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Students. All the five students we spoke with were of the opinion that the companies set

their learning aims. In terms of personal aims they mentioned that they want to be best in

mechanics, become generally qualified in order to have a good job. For long-term

perspectives they wish to have options to change the job or the company they work for.

Besides professional skills students said that they also acquire social and co-operative skills.

Consequently they felt well prepared for working life and they were positive about

becoming employed. As reasons for choosing the field of motor vehicle and transportation

some students stressed their personal interest and hobbies while others named the decision

as “natural” because of the tradition in the family. Similarly to the teacher, students

sometimes  miss  the  link  between  the  theory  and  practice.  Students  felt  responsible  for

reaching the aims of their education.

Workshop teachers. When the teachers in the workshops were asked about who sets the

aims of their educational work they answered that companies believe (!) to set the aims, but

that they do not. Teachers see themselves undermining the dominant influence of the

companies as they were trying to provide students with general qualifications rather than

specialized for the needs of one particular company. The role teachers take on is not only

that of a traditional teacher, but also that of a mother, a social worker etc. Consequently,

their work can be described as pastoral. However, teachers stressed the professional skills

students need to learn to become top-mechanics. Also co-operative skills and certain values

as fairness towards the colleagues were seen as important. The responsibility of reaching the

aims is students. Teachers can be supporters in a learning process.

3.1.4 Conclusions

Generalized conclusions can hardly be drawn from a two hours visit. Still there are some

remarkable observations and impressions. One of the most striking points was the different

views on who is setting the educational aims. We asked four different groups of people

about their perspective and what we found were four different answers according to their

respective field of work. The officials denied that companies would set the aims whereas the
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students see the aims coming directly from their employers. The class room teacher wished

that aims and learning contents would be linked more to the companies’ needs. Finally the

workshop teachers see themselves as undermining the companies’ influences on the

educational aims.

The topic of who is setting the aims in a vocational and educational institution leads to the

question of autonomy of education in society. On the one hand educational institutions need

to address to the companies’ needs and to their wish to take profit of their investment in

education. This particular department is dependent on the equipment provided by their

cooperative partners in the industry. On the other hand the students’ interest in broad

qualifications must be reached. This also leads to the question of long-term and short-term

targets.

3.2 Field studies in Finland

3.2.1 Introduction: The Jyväskylä Vocational Institute of Technology

In Finland after nine years of compulsory education, 16- year old students are able to make

a choice whether to apply to general upper secondary education or vocational study

programmes. Vocational institutes and high schools base their selections of the students on

grades achieved in compulsory education.

The field of motor vehicle and transportation in Jyväskylä Vocational Institute of

Technology consists of 1400 students and of 140 staff members. The Jyväskylä Vocational

Institute of Technology offers versatile education in 14 different fields of study in

technology, transport as well as in media and communication. The institute is the largest of

four vocational institutes of the Municipal Federation of Education in the Jyväskylä District.

The institute closely cooperates with companies located in the area, where most of the

students complete their practical training. Together with vocational diploma it is possible to

complete matriculation exam. It takes 3 years to accomplish the diploma. The obtained
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diploma gives vocational competence for working life and further studies at polytechnics

and universities.

The field of motor vehicle and transportation is developing fast and facing many challenges

in the near future. The field is changing into more and more flexible as occupational

environment. Since the key word of new organisations nowadays is teamwork both self-

directedness and co-operative skills are needed. However, it is difficult to separate different

occupational fields from each other. The needs and wishes of the customers have become

more important not only in the repairing work but also in other tasks of this field.

Development of more ecological perspectives have become an issue and recycling and reuse

of materials demand new kinds of skills as well. Versatile knowledge and skills, quality of

work and co-operation are new occupational aims at the field of motor vehicle and

transportation.

Rapid development of technology effects also on the field of motor vehicle and

transportation. People of this field do not only need to follow the development, but they are

also part of it. Besides of the actual work tasks students need to learn co-operational skills,

skills needed in serving customers, activeness and ability and will to self-develop and

willingness to grow both occupationally and personally.

3.2.2 Results

The aims and responsibility of the education - teacher=s view. Teacher assessed that the

main aims and goals of the education are to get youngsters to achieve the professional

know-how as well as to learn to live according to society=s  norms.  Besides  teaching,  his

work is also becoming more and more pastoral work, because students are in the age when

they have many things to think about and they are just starting to become independent from

their parents. He argued that sometimes people expect these youngsters to behave like

adults, just because they will have occupation at the quite young age. However, the truth is

that most of the students are still Asearching@ for their occupational - and personal identity.
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Teacher brought up also the importance of teaching social skills and certain kind of

humbleness needed in working life. According to teacher human values, such as respecting

other people, are important as well as the ability to be responsible for setting goals in

professional - and personal life. In addition, he argued that education should give basic

abilities needed in working life and the interest for self-development and life-long learning.

The teacher pointed out that the working life and employers affect considerably to the aims

of the vocational education. He also argued that working life has remarkable impact on

curriculum. Naturally, employers have their demands towards the curriculum of the

vocational education. Nevertheless, teachers can affect the curriculum. However, there are

some basic lines that teacher needs to follow. Teacher added that students should be taken

more into the process of setting the aims for education. In addition, employers have

responsibility to support students when they move to working life.  It would be important

that students take more responsibility of reaching the aims.

The aims and responsibility of the education - students’ views. According the students the

important aim is to learn skills that are important for success in the working life. Essential

aim is to achieve the balance between theory and practice. Although they considered

learning the theory rather boring, they were aware of the importance of it. The practical

training is crucial for learning to manage quickly in working life, where you do not have

much time to handle with the given tasks. To get good basis, preparedness and chance to

practise work tasks in practise are crucial educational aims.

The students felt that they are the ones who have the responsibility of reaching the

educational aims. Teacher has an important role as a supporter and facilitator in a learning

process, but learning will not occur if students lack inner motivation. The students had

understood that being active is crucial for learning.

According the students, the aims come from the working life, because to manage and to

succeed in the working life is exactly what the education is aiming at. Students felt that not

only reaching, but also setting the aims for the education is something they can take part.
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Optionality in the studies is the way for the students to set the aims for their own education.

Being able to choose the subjects gives freedom, but at same time students’ responsibility of

reaching the aims increases.

The atmosphere of learning environment: teacher’s and students’ views. According to the

teacher, most of the students find the atmosphere at school pleasant and comfortable. There

are only few students who do not enjoy being at school. However, the teacher assessed the

number of absences to be too high.

In the field of motor vehicle and transportation, the students have more optionality than in

the other fields of vocational education, though according to teacher it is not enough. It is

important to students to get support in decisions they are expected to make and thus they are

offered individual counselling. Teacher should support and motivate student if she/he has

difficulties in her/his studies.

Students said that the atmosphere is really an important factor in the learning environment.

Positive atmosphere and rewarding social contacts have positive influence on learning. In

this kind of atmosphere, it is easier to concentrate on studying and educating yourself in to

the profession. Thus, you can keep up and maintain your motivation and interest on

studying.  In addition, positive atmosphere gives energy and strength to handle with

everyday life.

According to students, the teachers of the institute are experts, who consider students’

individual differences and support their professional and personal development. Students

pointed out that the facilities of the institute are high quality and modern. Students also felt

that they get lot of personal guidance and support from the teachers.

3.2.3 Conclusions

There were many similarities between perspectives of the teacher and the students

considering the aims of education on the field of motor vehicle and transportation (table 2).
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Both were of the opinion that the main aim is to learn occupational skills. They both

stressed also informal aims like learning social skills. The teacher emphasized the

importance of learning values needed to become a decent citizen, not only at work but also

in everyday life. According to the teacher, essential aims were to learn to develop yourself

constantly not only professionally but also in personal life. Students pointed out the

meaning of developing theoretical knowledge besides practical skills.

TABLE 3.  Teacher’s and students’ views on teaching. Summary

Teacher Student
The aim of the
training

- to get youngsters to reach
the professional know-
how

- teach the students live
according to society’s
norms

- teach humbleness and
human values

- teach social skills
- self-development and life-

long learning

- to learn skills needed in
working life

- to develop theoretical
knowledge

- to learn good basis
through education

- to get social skills needed
in serving customers

Who/what sets the
aims

- working life
- employers
- curriculum

- working life
- students themselves

Who/What is
responsible for
reaching the aims

- teachers
- students
- practice in working life

- students themselves
- teacher
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To conclude, both teacher and students pointed out that working life is the main source of

setting the aims. The difference was that the students felt that they can be part of the process

of setting the aims by optionality when the teacher stressed the role of employers and

curriculum.

The interviewees considered both teachers and students to be responsible for reaching the

aims of education. The teacher pointed out also that practical training plays an important

role for taking the responsibility of reaching the aims.

3.3  Comparisons between UK and Finland

Our visit to Stephenson’s college to the field of motor vehicle in its shorthess does not offer

a wide basis for comparing it to our findings from the motor vehicle and transportation

section in The Jyväskylä Vocational Institute of Technology. However, some similarities

can be seen according to both of our visits. The field is developing fast and facing many

challenges. In both countries the teachers brought up the fact that their work is changing

more into pastoral work. Teaching the students only the occupational skills needed in

working life is not enough anymore. In Finland the vehicles the students used to improve

and practise their practical skills were not provided by companies and the customer relations

were real. They were fixing the cars for clients. In the Jyväskylä Vocational Institute of

Technology and in Stephenson’s college in the field of motor vehicle and transportation the

students felt that they were mainly responsible themselves for reaching the aims. Both

Finnish students and teachers pointed out that working life is the main source of setting the

aims. British students felt that the educational aims came from the companies. Classroom

teacher stressed that the companies should set the aims and the workshop teacher felt that

the companies are under the impression that they do set the aims but they do not.
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4 CATERING

4.1  Field studies in UK

4.1.1 Introduction

The catering section includes three different NVQ-levels. The level 1 and 2 courses aim at

teaching the students in the fields of food preparation and cooking as well as serving food

and drink in different environments (counter and table). The level 3 course is concentrated

on skills and qualifications in the field of food preparation and cooking in general. All

courses are full-time studying. Each course lasts one year. Level 1 and 2 courses take place

on four days a week.

The training of the students takes place in the training kitchen, the refectory and the schools

own training restaurant. The studies include theory lessons and practical training with
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tutorial support at the described locations. The first two courses stress key skills as the

following: Application of Number, Communication, Information, Technology. The third

course stresses additionally business units like recording income and receipts, Making and

recording payments etc.

The visit at the catering section was concentrated on the training restaurant at lunchtime. It

was based on two interviews – each with a teacher and a student – as well as observing the

trainees while serving. This special group contained of 2nd level students. The group

consisted of about six students, both male and female, and a teacher. During our visit and

meal, other visitors were served in the restaurant.

4.1.2 Teacher’s view

Background of the teacher. The Teacher has been working as a teacher for five years. Her

qualification is based on a teacher training in the field of catering. Furthermore she had been

working in hotels and restaurants in London.

Teacher’s perspective on the aims of training. According to the teacher, the main aim of the

catering training is to teach occupational skills in the field of food and drink service. In this

case, she is working on preparing the students for the job and constructing a realistic

environment for the practical training. She especially emphasized the importance of

preparing the students for level 1 and 2.

In her opinion, the aims of the training are set on national level, but employers and teachers

are able to influence them. In the training context, she implements the given aims by setting

the standard for each level. The teacher does not see that her aim setting is conflicting with

the official aims. In her opinion both, she herself as a teacher and the students are

responsible for reaching the aims of education. Sometimes also the families are involved.

Regarding the question, to what degree students can affect the aims of learning, it was

emphasized by the teacher that the students are able to set and influence their own aims.
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Every two weeks the teacher and the students are reflecting the personal levels and aims of

the learning processes.

The teacher saw her work not as pastoral. Rather she stressed her responsibility for teaching

occupational skills.  In case of handling students’ personal problems, she points out the

responsibility of the schools social workers.

Concerning the values of teaching for the teacher it was important to fulfil employers’

expectations and needs by teaching the students to learn to work under pressure. Other

values in her teaching were to develop a professional attitude, team working, honesty and

timekeeping.

4.1.3 Student’s view

Background of the student. The interviewed person was a 17-year old male student. He was

a full-time student in his second year.

Student’s perspective on the aims and responsibilities. The students choose the catering

course, because he was interested in cooking from childhood on. Hs occupational aim was

to become a cook in a hotel. In this case, he emphasized that he liked the cooking side of the

training more than the restaurant. Furthermore, he seems quiet sure that he has chosen his

final profession.

Regarding his personal aims and expectations, the student stressed the improvement of his

occupational skills. His aim was to develop his very basic knowledge in cooking and

serving and to reach a more advanced level. He believed that most of the skills he learned

prepare him well for the working life and also that these skills are sufficient even as he does

not know exactly what the working life is expecting from him.

Concerning the setting of educational aims and the responsibilities for this, he was not sure

about who sets the educational aims at all.
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Asked about positive and negative aspects of the training on the one hand he pointed out

that he is able to gain a lot of experiences in this field and get experience what it could be

like.  However, on the other hand he criticized that he does not gain much experience about

what it is like to be in the real working life resp. what is expecting him in the working

reality.

The student also mentioned the necessity of working beside the catering course because he

does not get any payment for their training (as it is more common for example for

apprenticeship).

4.1.4 Conclusions

Both the teacher and student emphasized very much the importance of imparting

occupational skills. In addition, also social skills as working in a team get some importance

in this training-field. Even the training is giving the basic skills in a learning environment –

school restaurant and cafeteria that is copying working reality, there are still worries about

how to manage in the working reality on students’ side.

Regarding the educational aims, there seem to be no opportunity for students to set these

aims but possibilities for shaping the learning situations and the personal learning process.

In this context, it also should be mentioned that there are only few students who take part in

the Level 3 of the catering training.

TABLE 4. Teacher’s and students’ views on teaching. Summary

Teacher Student

The aim of the training - to give good occupational
(basic) skills

- social competencies
      (team work)

- occupational skills
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Who/what sets the aims - (national) curriculum,
- employer
- teachers

- student does not
know

Who/what is responsible
for reaching the aims

- teacher
- students
- families (partly)

- he was not sure

4.2 Field studies in Finland

4.2.1   Introduction

Jyväskylä Catering Institute provides six different vocational basic examinations and

catering is one of them. Among some other schools, Jyväskylä Catering Institute is owned

by the Municipal Federation of Education in the Jyväskylä District.

The catering training takes usually three years during which you become a cook for

institutional kitchen or a catering service manager. The catering was organised together with

hotel and restaurant services until autumn 2000 when these two were divided. In the old

curriculum system, the students chose catering services or hotel and restaurant services in

their third school year but today they start at catering or at hotel and restaurant from the

beginning.

Vocational basic examinations are second level examinations, which you can take after the

comprehensive school. They are equal with the European ISCED- level 3 and give students

the opportunity to continue studying at higher level. For upper secondary school students

the examination takes two years. You can also make the vocational and upper secondary

school studies at the same time. Catering institute organizes studies for special groups, too.

The structure of the catering-studies. Catering studies consist of 120 study weeks, which are

distributed as follows (table 3):
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TABLE 5. Catering studies

Catering
service
manager

Working in the
kitchen
(30 study
weeks)

Custom service
(10 study
weeks)

Institutional
cooking (20
study weeks)

Ordering- and
theme food
preparing (10
study weeks)

Optional
subjects
(20 study
weeks)

Common
studies
(20 study
weeks)

Voluntary
studies
(10 study
weeks)

Cook for
institutional
kitchen

Sales and
customer
service (10
study weeks)

Ordering- and
dealing out of
food - services
(20 study
weeks)

Note. Included in the studies: student guidance (3 study weeks), learning at work places (20 study
weeks), and the diploma work (2 study weeks).

During the studies, the students can practice at the shop, cafeteria, student- and personal

restaurant, kitchen or dining room of the school.

The aims in the curriculum. The main function of the training is professional growth and life

long learning. In addition to occupational skills, educational aims - to develop as a person

and as a member of society - are stressed. Students are supported to assess and to take

responsibility of their own work as well as to see their own needs for learning. During the

studies, the guidance decreases. Flexibility, individuality and optionality are also

emphasized in the training.

The focus areas of the training:

- Internationality

- Ecology

- Technology

- Entrepreneurship
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- Quality

- Consumer education

- Occupational safety and health

- The core skills: learning skills, problem-solving skills, communication – skills, co-

operation skills, esthetical and ethical readiness

4.2.2 Results

Teacher’s and students’ perspectives on the aims of the training. According to the teacher,

the main aim of the catering training is to learn occupational skills, which are needed in

working life: for example preparing meals, usage of equipments, knowing the raw materials,

reading the recipe, counting, knowledge of special diets, learning to know cultural

differences, considering customers of different ages. The teacher stressed the importance of

social skills – get along with other workers and customs and custom service skills - and

wide occupational skills. Taking care of yourself is also seen valuable.

The teacher evaluated her work being both educating and teaching. Therefore, she works for

the benefits of students, working life and the society. Teacher wants that the students enjoy

the school, go well in working life and she wants to educate good workers who take

responsibility from the society as a whole. Both students told about educative experiences of

their school time: they had been shy but felt that they had developed as a person during the

studies.

The students thought that they have chosen their final profession and they are of the opinion

that they do not have many opportunities to change the profession. They would have liked

to choose another profession before starting at the catering. However, they have

compromised with their dreams to some respect, and nowadays they are satisfied with the

profession they are studying. According to the teacher, a big challenge is thus to motivate

students to the catering field: for example, hotel and restaurant services are more valued and

popular.
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According to the teacher, the aims of curriculum are based on employers and business world

but the teacher can adapt them to her own teaching plans and she is responsible for the

contents and the realization of the curriculum. In her opinion, the aims of curriculum are

very common – not all students can reach them. Teachers of the institute and business

representatives gather to discuss about the aims of the training two times a year. Students

are asked the aims of the catering line but the teacher sees it as apparent and does not give it

much value. The students do not have enough knowledge to be able to decide about the

aims of the training.

Instead of realising the official aims of the training, students are only aware of the aims of

their own. These aims are readiness for working life. Otherwise, they cannot explain the

aims clearly. The students guessed that it could be the National Board of Education who sets

the aims. They did not know if the working life can influence to the aims of the catering, but

they hoped that it could. For the students the best way to influence on their own studies is

the possibility to choose ten weeks from voluntary studies including for example sports,

languages and special courses in cooking and baking.

Division of responsibility. The students are of the opinion that the responsibility of their

own aims is theirs. The teacher saw that responsibility belongs to home (family), school and

working life together. The family is supposed to encourage, support and to be interested in

students` studies, school and working life teach the profession and the role of working life

increases during the studies.  Teacher worried that no one has responsibility from the

catering as a whole – lectures are too separate. After all, the teacher wanted students to learn

to take responsibility of the society.

Expectations of the working life. The students seemed to think that they need to be ready for

working life after the catering training. The students were considering expectations of

working life and how they would respond to these demands. The working life supposes

third years` students to manage in profession. They were worrying about the level of their

basic skills and in their opinion they should have learned more basic skills at school. The
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working life has the same worry, too. When asking from the students what they suppose

working life expects from them in addition to these occupational skills they pointed out

personal skills like co-operation and characteristics like cheerful and happy disposition. The

teacher saw that the students develop to profession at work. The students are taken care of

in practical training places but the life in work places is busy and there is not time to teach

basic skills for everyone - the one who develops oneself is the one who learns. The students

recognized, too, that it depends on yourself how do you learn and manage in profession.

4.2.3 Conclusions

The students enjoyed the school and as a whole, the catering training was supportive and

encouraging place for students (see also table 4). However, by listening the worries of the

students we can question how students have understood their professional growth. The

students were worrying that are they good enough in responding to the demands of working

life. Furthermore, they do not have many opportunities to influence what is happening

around them – the most important is to construct their own way.

In teachers opinion some aims of the curriculum are common, rhetoric and difficult to reach.

Students and employers in their part are worrying about the level of basic skills.

TABLE 6.  Teacher’s and students’ views on catering training. Summary

Teacher Student
The aim of the training - to produce good workers

and citizenships
- to reach the skills that

needed in working life
- occupational skills
- social skills

- to reach the skills that
needed in working life
- occupational skills
- social skills

Who/what sets the
aims

- curriculum
- working life
- teachers

- not sure of, possible the
National Board of
Education

- students themselves
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Who/What is
responsible for
reaching the aims

- home
- school
- students
- teachers
- working life

- students

The teacher has many opportunities to realize the aims of the curriculum and to plan the

content of teaching. The teacher has educational perspective and she constitutes educational

and encouraging atmosphere at school. However, she tries to adapt the aims of working life

without criticizing them from educational perspective. What is teacher’s role as educator in

relation to working life in our system?

4.3  Comparisons between UK and Finland

In the English and Finnish schools that we visited, students have the opportunity to practice

in the schools` own training places that are simulating real work places. In this case both

training courses take place in the schools own kitchen and restaurant. While the learning

environments showed quite a similar atmosphere, the structure of the training courses is

constructed in very different ways in these countries. The courses differ from duration as

well as from the structure of the participants. In contrast to the English learning group, the

Finnish group was rather homogeny by age and sex (female). The course itself takes place

five days a week for three years in Finland, compared to three resp. four days a week from

one up to three years in Stephenson College.

In the interviews both, the teachers and students in Finland and in the UK emphasised the

importance of teaching occupational skills. But comparing the aims of training from

teachers` and students` view in Finland and in the UK the Finnish teacher furthermore also

stressed the importance and necessity of the pastoral aspect in her work. In the UK teaching

and pastoral work seemed to be seen much more divided so that pastoral work belongs more

to someone else than teachers in the school, e.g. social workers.
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Although more highlighted by the Finnish teacher, both teachers spoke about the

importance of reaching social competencies in training. According the UK-teacher these

were especially team-work-skills. Team working was also clearly seen when observing

students at work. In the students' interviews, also the Finnish students brought out the

meaning of social competencies and personal disposition in work while the English student

mainly emphasized the meaning of occupational skills.

Asked about the effect of the learning environments that were more or less copying real

working life situations in both countries, both the English and Finnish students on the one

hand appreciated the possibility to develop occupational skills and competences in the

training course. On the other hand, this situation was also worrying the students concerning

the expectations and demands of the real working life and their personal abilities to respond

to these demands.

Concerning the aims and responsibilities of vocational education the question of  setting the

aims was seen much similar in both countries. The aims of training are set by curriculum,

working life and teachers while students set mainly their own aims only. In both countries,

teachers saw that the responsibility for the setting of the educational aims is divided

between different actors. Both teacher saw their possibilities more in influencing

educational aims on the school level, but less in influencing the aims given by the

government and administration. In this context they saw their role mainly in influencing and

shaping the learning situation itself and the contents of learning. The English and Finnish

students themselves showed a different understanding of responsibility. They were of the

opinion that the responsibility of reaching the aims of the training belongs to them only.
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5 BUSINESS AND MANAGEMENT IN UK

5.1 Introduction

Business, Management and personnel courses. Stephenson College Coalville offers

business classes from level 2-4 for part-time and full-time students. Areas provided are:

· First Diploma Uniformed Public Services (level 2)

· National Diploma Uniformed Public Services (level 3)

· Vocational A level (AVCE) Business (Single Award) (level3)
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· National Certificate in E-Commerce & Business (level 3)

· Higher National Diploma Business (level4)

We visited the Class for BTEC higher national diploma – business studies leading to level 4.

The course is designed to equip students with the necessary knowledge and skills to enhance

their prospects in a highly competitive and ever changing labour market. It is nationally

recognised both by employers, higher education institutions and a number of professional

organisations.

As  entry  requirements,  the  students  must  be  at  least  18  years  of  age  and  hold  a  GNVQ

Advanced Certificate or its equivalent. If they are over 21 years of age and have appropriate

work experience, the students need not necessarily hold previous academic certificates. The

course consists of four semesters over two years.

The Higher National Diploma in Business Studies comprises of a number of core and option

modules, which lead to a broad-based business qualification. Core modules are Marketing,

Managing Financial Resources, Organisations and Behaviour, Organisations, Competition

and Environment, Quantitative Techniques to Business, Legal and Regulatory Framework,

Management Information Systems and Business Strategy. Option modules are Marketing,

Finance, Personnel, and Management.

Individual learning plans help the students to learn in a way, which best suits, their needs. A

varied approach to learning is adopted throughout the course, including directed research

linked to projects, practical skill based sessions, seminars, lectures and tutorials. The

college’s aim is to assist students in their learning and for them to acquire learning skills

that will stand them in good stead for the future. A variety of means of assessment are used

including written assignments, seminars and presentations. If students wish to they could

progress to a one-year `top up` honours, degree at a number of universities.
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5.2 The Situation of data collection

We participated in a ‘level 4’ business class lesson as described in 1.1. Data-collection took

place by participating in the session and by observing as well as by asking questions to one

student and the teacher. Our study visit ended after one hour, which was probably two third

of the whole lesson. For our interviews we had about five minutes time,  as we did not want

to interrupt the lesson too much.

This session was particularly dealing with management and personnel and was set up in an

exceptional room. Because of that, there was no new technology, so the teacher could not

use power point as it seemed to be planned.

There were six students in the classroom, two female and four male. Most of them were

about twenty years of age, but one was what we would call a student of the third age. Two

students used laptops to take their notes, and others used just paper and pencils. This class

represented part-time as well as full-time students, but all of them were employed by

different companies. The young male student we interviewed was working fulltime and he

was part-time student.

5.3 Results

Student. The student we interviewed has done his A-level couple of years ago and works

full-time at the moment. As a part-time student, he comes to the college once a week and his

company sends him. The company where he works, pays his studies at the college and

encourages him to have a degree. The student wants to work as a manager in his company in

the future. However, he thinks that the skills he learns in the college are not very useful for

him. He came to the college, because his employer wanted him to, but he also thinks that it
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is cool to be at the college and get a degree from there. He thinks that being taught at this

college is ok, because for him is enough that he will get his degree.

Teacher. The teacher said that it is important for employed people to improve their

knowledge, and also to get a grasp of the issues they are dealing with more generally. His

aim is  to  give his  students  a  broader  view of  what  they are  doing and why it  works.  His

approach is to develop his teaching from the standpoint of the practitioner.

The course we visited is leading to a higher national certificate, therefore the aims are set by

government. The aims and contents are put together in a framework the teacher is able to set

the syllabus. He is using the standard course book and also Internet resources. The students

must write two assignments and a report after this 16 weeks course and the teacher and the

awarding body will mark them.

General observations on the teaching situation. On first sight the situation looked like direct

teaching. But then it was striking to see that the teacher continuously moved from one

student to the other, excluding nobody. He tried to help whenever one of the students

needed it. There was a lot of communication between the teacher and the students. The

teacher based his lectures on experiences of the students and the students looked really

interested and motivated. The atmosphere was open and friendly. The teacher used different

methods as discussions, group work, filling-in tables on handout copies, reading in the

course book, etc.

One could categorize the whole situation as an example of moderated teaching, which

mainly encourages the students to use their own experiences as input of the teaching.

Somehow it seemed to us that this kind of teaching promotes learning from each other as

they come from different companies. But we also have the concern that some students

would have preferred to have some more input from the teacher but not only the student’s

input. In one situation a student asked the teacher to specify the working tasks but the

teacher did not or could not help. He just asked the student to give any response. This was
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only one “snap-shot-impression” of the business course at Stephenson College so we cannot

generalise whether the situation represents an average impression or not.

5.4 Conclusions

In a comparison the teacher’s and the students’ point of view differed concerning the aims

of education. The business student highlighted the role of specific knowledge for his actual

career whilst the teacher stressed more general themes like getting a wider overview and

following the national awarding scheme. However, the student did not feel that the course is

useful for him because he did not see much of a personal influence. This stands in contrast

to the aims of the course as they are described in the course guide: “Individual learning

plans help the students to learn in a way which best suits their needs”. Neither the student

nor the teacher did mention this individual learning plan.

6 LEISURE AND TOURISM IN UK

6.1  Introduction

Projects and courses. Stephenson College Coalville offers leisure & tourism classes from

level 1-3. Areas provided are:

· GNVQ Foundation Leisure & Tourism (level 1)

· GNVQ Intermediate Leisure & Tourism (level 2)

· Vocational A level (AVCE) Travel & Tourism (Single Award) (level3)

· Vocational A level (AVCE) Travel & Tourism (Double Award) (level 3)



37

We visited a presentation of students, who did a practical project in a tourism event

(Snipston bonfire and fireworks), therefore we do not have any detailed information about

classes.

In the study guide, it is described that the individual learning plans help students to learn in

a way, which best suits, their needs. Students’ learning plan includes academic study and

other activities designed to enhance their skills and knowledge needed to work in leisure

and tourism.

The students also develop skills in working with people, communication, planning

researching and evaluating information as well as developing their problem solving skill.

The courses take place for either one or two years studying full-time.

6.2 The situation of data collection

The head of the department of Leisure and Tourism was our guide during our visit in the

college and we asked her some questions while we were going around. The students of the

field had a presentation about their Snipston bonfire event and after that we had the

possibility to interview them. They worked in the event in small groups focusing on

security, finance and resources, legal, guidance and advertisement. They stressed that they

wanted to provide safety and a good time to all visitors. Students were really interested in

this project, because this was the first time when they organized something like this.

However, they were quite nervous when having this presentation, because teachers were

observing them and there was a big group of us listening them. The teachers were really

supportive and encourage the students. Afterwards we talked with three female and with one

male student.
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6.3 Results

Students. For student 1 it was very important to pass all the formal learning settings. The

college provides sufficient help and assistance. Her aims are to pass the course with good

marks and to fulfil all the deadlines. She is at school every day and also tries to use the

learning facilities in her spare time (like the library, the learning centre, self-directed

learning assisted by tutors). This is her second year at college, but her first year in the

section of tourism. Student 1 felt that especially the settings of the particular project have

been very close to a work-life situation and have really helped her to move on. She also

mentioned that teaching methods like role-plays and work-place settings are very helpful.

Student 2 said he went to the college because he lives near and he was particularly

interested in the field of leisure and tourism. His aims are to get a job and to finish with a

good level of education. They have lots of projects and lectures. He said that he is learning

the skills that he will need in working life (IT, maths, Spanish, English, travel and tourism).

The advantage is that he feels that the teachers are very good. They have good facilities

(computers), good learning materials and project work. He would like to strengthen the IT-

side of his education even more. He felt that the students have been taken into the process of

setting the aims (although he did not mention how).

Student 3 said that there are not enough possibilities for studying abroad which would be

important for tourism students. She feels that the courses for custom service are very

important.

Student 4 told us that learning in the college suits her personal aims very well. Most of all

she wants to work with people. The teachers educate the students the way they want them to

work. This teaching is considered to be very helpful because the teachers have worked

many years in industry and the students can benefit from them very much. In the point of

view of student 4 teaching should prepared for working life as much as possible. Doing

presentations and other performances is considered to be very helpful for the learning
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process. There is some help being given be career offices. The student have to do self-

descriptions as well as job descriptions. Student 4 said that the teaching in leisure and

tourism is absolutely not boring like it sometimes is in other subjects.

Teacher. The teacher has been working for the college for 16 years.  Besides being teacher

she also is a tutor for new full-time students in general as well as the head of the department

and she is responsible for exchange and organising events. She teaches in the sector of

customer service in tourism and also IT databases.

She said that government is strongly involved in setting aims and she was referring to the

Government’s green paper. The teacher hopes that students could affect the aims in a

broader way and that is the reason why the college is doing a research about their

expectations. The teacher mentioned that most of the students work part-time in the field of

tourism. She also mentioned training at the airport in the second year.

6.4 Conclusions

At the leisure and tourism sector, we did not feel that we had the chance to do field visits,

because a presentation was given to us. It was not a real teaching situation, although it was

very helpful to speak to the students afterwards without the teacher listening. The students

reacted in a more open and relaxed way than during the presentation when the teacher was

watching them.

In the leisure and tourism students point of view the main themes were concerning personal

interests like passing the exams and for example the critique that they could not go abroad.

The teacher argued in a general way that the government was setting the frame for their

work in the college.
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7  VOCATIONAL TEACHER EDUCATION IN FINLAND

7.1 Introduction

The Vocational Teacher Education College of Jyväskylä, founded in 1962, is one of the

largest vocational teacher education colleges in Finland. Vocation Teacher Education

certifies teachers to work in vocational schools, polytechnics, adult and community

education centres and in the elementary and secondary education system as subject teacher.

In Finland, vocational teacher education differs from elementary and secondary teacher

education in that applicants to vocational teacher education must have a strong post

secondary education history as well as work experience. Prerequisites include a degree from

a higher educational institute, (a master=s degree or the highest possible in the field) as well
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as three years of work experience in the profession that the degree has been granted for.

Students represent a broad range of professions from Finland and around the world. Teacher

education is held in multi professional groups, in which professionals from many different

fields learn together and benefit from this diversity. A starting point and goal of the

education is to share this expertise. The main areas of pedagogical development that will be

focussed upon in the next five years are:

1) Cooperation with working life and learning in the workplace

2) Web based learning and multiform education

3) Ways of approaching arts and crafts pedagogy

4) Internationalisation in teachers= work

5) Development of institution=s abilities to foster learning and guidance

Paths of study. Student-teachers may select from either full-time, flexible, or competence

based studies. The full-time programme does not require any previous teaching experience.

The flexible and competence based models require that during the education student-

teachers are working in a teaching position and are capable of independent study and

reflection in addition to their work. The aims of the teacher are the same regardless of the

specific programme; all require 35 Fcr (52.5 ECTS). The Teacher Education College of

Jyväskylä Polytechnic also offers the possibility to complete studies in English in the

international oriented teacher education group.

Full-time studies allow students to graduate within one academic year. In these studies the

contact weeks in Jyväskylä, independent study weeks and teaching practice weeks are

alternating.

The flexible model spreads the studies out in a manageable structure. The recommended

finishing time is 11/2 years (three terms). A development project relating to student-teacher

own work and professional skills is the main substance of the studies. According to a school

statute, the studies done while working must be completed in three years.
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Competence based examinations are tools used to assess a teacher=s professional knowing-

how. The examinations are based on development projects in the student-teacher=s own

institution and take into account, not only development of one=s own teaching, but also

wider changes in the student-teacher=s work environment and administrative

responsibilities. Plans drawn up according to the needs in these areas, along with the

development project, are reported as the final products of the teacher education. One year of

consultation time with a teacher educator is reserved for the competence based

examinations.

Internationally oriented teacher education is held in the English language and involves both

full time and flexible students. This group focuses especially on internationalisation and the

competencies and knowing-how that are needed in today=s international society.

The aims of teacher education. The aim of vocational teacher education is to provide

students with (statute 455/1996)

- the knowledge and skills to facilitate student=s learning

- the readiness to develop their teaching; taking into consideration the developments

occurring in working life and the profession.

In recent years, a critical and inquiring approach has risen to the fore as one of the central

demands in a teacher’s work. A reflective development of one’s own work and own

readiness for work are at the moment essential elements in a teacher’s knowing-how. Based

on changes occurring in teacher’s work, five competence areas have been specified by the

Teacher Education College of Jyväskylä. These competence areas function both as the

general objectives of the education as well as a basis for assessment. The competence areas

are:

1. educational environment competence area: includes both teacher’s context and

content knowing-how

2. learning competence area: includes learning theory and learner knowing-how

3. facilitating learning competence area: includes both planning and implementation

knowing-how
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4. cooperation and interaction competence area: includes interactive knowing how as

well as the skill to create contacts and cooperative relationships

5. continuous development competence area: includes knowing how to process

knowledge and reflection knowing how

7.2 Results

The teacher educator’s views on the aims and responsibility of teacher education .

According to teacher educator, the essential aim of teacher training is to educate “a

vocational teacher who actively develops his/her own field.” The teacher stressed that the

aims come from several sources. First, statutory regulations put up the overall framework

for teacher training. Second, each institute has their own curriculum, in which these

regulations are applied. In particular, teacher emphasized that improvement and

development of the curriculum is essential for reaching the aims of vocational teacher

training. This involves constant dialogue between different actors in the field of vocational

education. Third, the aims of teacher training are ultimately concreted in student-teachers’

personal learning plans (PLPs), which purpose is to relate the student-teacher’s own goals to

the development of his or her own teaching as well as to the aims based on the statutory

regulations of the teacher training. The educator appraised that there are no contradictions

between these different sources of vocational teacher education’s aims, since the law

enables relatively wide interpretations. Thus, the curriculum plays an important role in

achieving the goals set to the teacher education. The only contradiction the teacher named

concerned resources. The Ministry of Education is diminishing the funds allocated to

vocational teacher education and at the same time, Ministry requires more efficient and high

quality teacher training. According to the teacher, however, it is joint responsibility for

reaching the aims of education, although students have the final responsibility.

In applying these aims to her work, the teacher mentioned that it is important to interact

between different actors: teacher educators discuss about the goals of education not only

with each other, but also with student-teachers. The interaction with student-teachers
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becomes clearly evident in the nature of the studies. Essential parts of the studies are the

PLP and the final paper (development project), in which the student-teacher can present the

meaning and importance of teacher education to his or her own field. In addition, working

methods are based on collaborative learning, which enables to take into account student-

teacher’s inputs to the training.

Since the teacher educator instructs student-teachers who come from various educational

fields, such as transport and technology, social and health care, culture, and people

representing different disciplines in university, she thought teaching to be a kind of

profession where interaction skills are essential. Therefore, the emotional growth of student-

teachers is important. However, the teacher educator does not want to make a clear

distinction between professional and pastoral aims of the teacher education: they are both

crucial elements of becoming a teacher.

The educator assessed the interaction with students to be of great importance. This

interaction is a way that teachers can affect students’ way of understanding their own

expertise, and students can affect and further develop teacher education. Therefore, the

central values that the teacher tries to mediate are equality, respectability, and collaboration.

In this respect, teacher education has a societal function: by changing or challenging

student-teachers views and opinions, the teacher training will have effect on vocational

education as well as on society.

The student-teacher’s views on the aims and responsibility of teacher education . The

student-teacher was internally motivated while applying to teacher education, since she did

not believe that for example, her position in labour markets would get any better. The

student-teacher emphasized that she wanted to challenge herself if she is capable of

becoming a qualified teacher. She had minor experience in teaching, and therefore, she

expected from teacher education to get tools for managing everyday classroom situations.

The student-teacher evaluated mediation of professional skills to be most important thing

being a teacher. Like teacher educator, the student-teacher saw professional and pastoral

aims of the education to be inseparable and equal important.
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At the beginning of her studies, the student-teacher did not have clear goals for the studies

but during the training, they have become clearer. However, she could not explicate who or

what sets the aims for teacher training. All she said was that the aims probably come from

“somewhere higher”. Despite the fact that the aims were unclear to her, she estimated to

have great possibility to affect her studies, and that every student-teacher is responsible for

his/her studies.

According to student-teacher, teacher education has given her information that helped

planning especially theory lessons. For example, the teacher education has brought some

ideas to the student-teacher how to utilise group-work in theory lessons. In her teaching

practice, the student-teacher found these small group methods useful in organising lessons

and motivating teen-agers to participate more actively in theory lessons.

Although teacher-student assessed teacher education to be very positive experience, she

found independent study and time managing to be challenging. Nevertheless, the student

valued the possibility to experiment what is learned in practice. Therefore, the flexible

model offered chance to learn at work. According to student-teacher, this was the most

essential part of the teacher training.

7.3 Conclusions

As can be seen from table 5, the main difference between educator and student-teacher is

the fact that educator takes into account more wider perspective on teacher training. This is

an expected finding, since educator has to consider different actors in vocational teacher

education field. Such actors are colleagues, student-teachers and governmental institutes

(Ministry of Education, etc.). In addition, teacher educator has to be aware of the formal

aims of the teacher education in order to plan and develop curricula. However, neither

teacher nor student mentioned working life as an essential source for educational aims. One
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reason for that could be the fact that before reaching teachers and students, the demands of

labour markets go through political legitimating processes. Thereafter, the organiser of the

education gives its own views of how to put into practise the education (see appendix 3).

TABLE 7.  Teacher educator’s and student-teacher’s views on teacher training. Summary

Teacher educator Student-teacher
The aim of the training - to produce his/her own

field actively
developing teacher

- to improve teaching
skills

Who/what sets the aims - statutory regulation
- curriculum
- PLP

- primarily student-
teacher his-/herself, but
also “ some higher
level”

Who/What is responsible for
reaching the aims

- primarily student-
teachers and teacher
educators, but also
governmental institutes

- primarily student-
teacher

8 ADMINISTRATIONAL VIEWS ON VET

8.1 Field studies in Germany

Introduction: In Germany we went to two different institutions and met Mr. Holbach, who is

director of the Vocational School of Business and Engineering Trier as well as Martin

Müller, director of the model-project „Kolibri“ and Rudolf Schönig, director of vocational

school in Wittlich (BBS).
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Results:

Mr. Holbach:

There are tree municipal vocational schools:

1) economy, ca. 2800 pupils

2) business and engineering, ca. 2800 pupils

3) nourishment and domestic, ca. 1800 pupils

There are different branches within the Vocational School of Business and Engineering:

· educational sector with a dual system partner, ca. 140 classes, focus: metal

engineering, electronic engineering, media vocational technical school

(“Berufsfachschule”), secondary level I graduation, 4 classes

· branch for assistants, 4 classes

· higher technical school (“Fachoberschule”), 4 classes, focus: business-engineering,

creative

Cooperation. On principle Mr. Holbach considers the dual system as reasonably installed. “I

think, there is no point puzzling about it, that there is no other solution for schooling that

many people looking for vocational education”. The typical locations of the dual system are

school and enterprise. School is tied to a frame curriculum (frame plan?) and enterprises

have guide lines of their own as well. In addition to these locations trans-corporational

training centres have established. In case of small enterprises with a limited offer of

practical activities for pupils those centres provide completion. The extent of this

completion phase is about nine weeks. The effects on vocational education are considered as

positive. Challenges are the frame conditions and the demand. Because of the compulsory

education there are classes with only six pupils. In case of too little demand country-wide

classes will be established.

 Mr. Holbach critically argues that the dual system is not adjusted to cooperation. He gives

the example of graduations. In this point there is no cooperation to the disadvantage of the

school. The school marks and examinations are not included in the graduation (given out by

the dual system partners). If school marks were included the secondary motivation of pupils
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would be higher. In the field of trans-corporational training there is a certain kind of wild

growth. In Rhineland Palatinate financial resources are mainly given to the chambers, not to

schools like in other federal states.

Possibilities for cooperation depend on the size of the enterprise. The expense for small

enterprises is too high. Cooperation projects usually take place with big enterprises, e.g.

with RWE (electricity provider). Sometimes there are whole classes being trained by RWE.

Then curriculum contents are being distributed between school and enterprise. For example

electricity in school rooms has been installed by pupils themselves. Another example is the

hundred years jubilee of the school. Different metal enterprises worked together and

realised different projects. School took over the theoretical part, enterprises the practical

one. Tools for the projects have been produced as well as end products. Classes in the fields

of media electronics and information sciences created the internet homepage of the school

under direction of the enterprises. More examples for cooperation are visits in enterprises in

order to provide pupils of small enterprises with a survey.

Orientation. Vocation and education are not excluding each other. There is a tendency to

realise more permeability and equivalence of graduations in vocational education. For

example different courses lead to the secondary level I graduation. The reputation of general

education is much higher than the reputation of vocational education. There are efforts to

realise more general education within vocational education. Enterprises expect a certain

amount of rights of co-determination, because they lay off their trainees for the time of

school visits. Because of economical calculation by the enterprises schools are under

pressure to educate strictly vocation-orientated. Opposite to that Mr. Holbach finds aims

like communication and social competences (e.g. German lessons) more important. Parents

want their children to attend the general education system as long as possible. Mr. Holbach

does not consider this as the best way, because some pupils would be better off attending

vocational education. In the complex field of vocations and vocational education

possibilities there is a problem of transparency.
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Quality.  The school has been dealing with the problem of quality for four years. For tree

years it is participating in a nation-wide model project on school development. This project

is under direction of University of Kaiserslautern and follows the EFQM- model. First a

description of the status quo has been carried out in the sectors of management, staff,

process and partners. In the recent weeks the second stage of the project has been carried

out. Further options and improvements have been identified, although the problems have

mostly been well-known. But by the project one was able to focus them more clearly and to

put them under a guiding aim. The valuation of the partners (pupils, enterprises, …) is still

missing. According to Mr. Holbach the quality problem in schools focuses on the process of

teaching, so that measures of training the teachers are central aspect. The quality problem

has many aspects. But the aim of quality projects in school is to produce a quality profile of

the school, which combines the different aspects in a uniform term.

Compared to other schools communication to the outside world is very important for

vocational schools. Because of the image of teachers in society, which is traditionally

problematic, new developments like the new public quality debate are a welcome chance.

Further new developments result from the provision of budgets in self-responsibility. This

can improve the motivation of acting people. The economic and financial scope is

nevertheless marginal. The essential aspect is still the teaching.

Innovation. Within the school system with its administration the scope for innovation is

pretty small. It is being used nevertheless. Examples are the formation of the focus on media

at the school as well as the implementation of technical school education for media

assistant, which has been carried on by the school. Initiatives like that are considered to do

benefit to the Region because schools can offer the education much cheaper than the

chambers. Problems are demand and bad frame conditions (not enough teachers).

Another example is the MIASA project. It was started when the ministry extended the

obligatory vocational school attendance the tenth school year. It was realised in a different

way as intended by the ministry, because it is mostly based on the form of projects. Main

aims are orientation on the enterprises and fitness for the job (see brochure). Mr. Holbach
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thinks that often enterprises have more effect on the formation of young people than the

school has. Schools often have a bad image. There is cooperation with further institutions

and projects (see solar project, MIASA in brochure). Competition is often an obstacle to

cooperation, e.g. there is more working against each other than necessary with the chamber

of industry and commerce and the chamber of handicrafts. Innovation can not be pushed

from above but must result from a grassroots process. But the main aims must be respected

by those innovative initiatives.

Mr. Schönig, Mr. Müller

First of all the institution of vocational education (BBS Wittlich) is introduced. It is located

besides a trans-corporational vocational education center (Überbetrieblichen

Ausbildungszentrum (ÜAZ)). The ÜAZ at the one hand is carried by local trade guilds

(Innungen) in cooperation with the chamber of handicrafts Trier (IHK) and focuses on the

organisation of further education in the field of industrial-commercial / technical jobs in this

region. The BBS Wittlich at the other hand educates in many fields youth and adults in

industrial-commercial / technical professions. There are about 1.600 trainees. In Bernkastel

(a town near this institution) business training takes place and wood working is taught in the

rural vocational school.

 Specification of types of vocational education in BBS

· Vocational preparation (Berufsvorbereitung) (3 classes)

· Basic training in economic and metal industrie (Berufsbildungsgrundschuljahre) (2

classes)

· Fields of trainig:electricity, wood, metal , colour / painting, mechanics

· Secondary vocational school economic and metal elements (Berufsfachschule)

· Higher sezialised secondary school (Höhere Berufsfachschule) Economic science,

metal, information science

· Specialised secondary school (Fachoberschule) technical subjects

· Technical high school (beruflich technisches Gymnasium)
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 From the point of view of the VET Wittlich, several problems can be pointed out:

1. Conflict between centralisation – decentralisation in general: A growing class with

an increasing output in the field of printing in the BBS had been taken away and was

moved to Trier.

2. Conflict with other institutions: There exists a regional management office in Trier

(Aufsichts- und Dienstdirektion ADD Trier) with the charge over schools concerning

their resources, how large a class has to be, etc. With this power a decision as the one

described above was made and can always be repeated. The schools want more

autonomy to make decisions on their problems more flexible, according to

circumstances. Another institution is the “Chamber of handicrafts“ Trier (IHK): Here

further education is planed and offered. The training schools themselves have the

teachers and competences to also teach further education, so there is a strong

competition, which the Chamber dominates. The examination for the master craftsman's

diploma is  also offered by the chamber.  The whole field contains  a  dividend payout,

which the vocational schools cannot use.

3. Among the problems named above, there is also the material the trainees have to

work with which has mostly got too old and does not reproduce / represent the material

the trainees have to work with later in job.

4. An increasing over aged faculty contains problems which have to be solved. The

over aging itself is a result of policy: The profession of a teacher in a vocational school

is not attractive concerning acknowledgement, payment, etc. These problems have also

influenced on the decision to  take part  a  pilot  project  started off  by the BLK (Bund-

Länder-Kommission), a commission where arrangements concerning a common

educational policy is discussed. This commission makes efforts to strength innovation

in educational fields and which supports (also financially) pilot projects. These projects

are limited in time and are supervised scientifically.

Cooperation. Example model „Kolibri“ (Kooperation der Lernorte in der beruflichen

Bildung) “Cooperation of learning places in vocational training”
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Also involved are schools in Bitburg and Prüm. The main interest is to increase the number

of trainees and to improve competences concerning filed of informational science. To

achieve this, cooperation is made. Potential is pointed out, how the schools can cooperate to

reach a higher quality, more trainees, to take part in the field of further education, etc. For

exaple in workshops members of this network are having problems seriously discussed to

point out possibilities how aims can be reached and which potential the aspect of

cooperation has to / can have. Also necessary is to re-implement results.

According to the interview partners the efforts which are made concerning cooperation

between training schools and company are not easy. On the contrary: a high conflict

potential is noticed. The quality of cooperation depends on the partners and how their

attitude is. From the point of view of the t. schools the cooperation is carried mostly by the

schools themselves. The companies seem to have a more passive role or even make many

demands without returning favours.

The trainees and pupils should more be seen as customers. It is necessary to strength the

elements of general education in vocational training A lack of interlocking can partly be

compensated with obligate choice of a subject such as informatics or English courses in a

traditional training.

Quality. Quality of the courses has to bee number one interest. This quality highly depends

on single persons involved. For example the teaching staff: every single teacher has his own

teaching style. There should exist a possibility to discuss the dos and don’ts of a teaching

style and to improve them. Zihs is highly refused by most of the teachers. A method called

„Klippert-Methode“ shall implement a “panel of experts”. Competence that should be

gained by trainees during their training is to act independently in their later working

surrounding.

Innovation. Altogether more autonomy for schools is requested. Authorities, which have

influence on school are too bureaucratically organised. Very involved people work on their

limit and further changes cannot be made by them, because it is out of their reach. A culture
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of evaluation and reflection on existing problems should be initiated. Many people act

unprofessionally. A resistance to reforms is contested. Flexibility is needed.

8.2   Field studies in UK

Introduction. In  order  to  have  administrative  views  included  to  our  study,  we  met  and

discussed with the administrators of the Stephenson College. In addition, we did some field

observations. The three persons we talked to were the Vice principal of the College, the

Head of technology and the Head of the leisure and tourism. The purpose of our discussions

and  observations  was  to  find  out  how  administrators  see  the  challenges  and  risks  in

Stephenson College and how their college is situated in the vocational education training

system of England.

Results. The head of leisure and tourism said that the college has only little influence on the

aims of education, since these are set primarily by government and/or by the Awarding

Bodies. The Awarding Bodies like City & Guilds are private companies which asses the

schools in order by sending experts of a certain field called Verifiers who have a closer look

on practical training. If the Awarding Bodies want to have national recognition, they have to

be assessed by a Governmental Body (QCA, Qualification and curriculum authority). By

mentioning the little influence of the college upon the aims of education, the head of leisure

and tourism referred to the Green Paper, which is being discussed at the moment. The Green

Paper is released by government and contains suggestions concerning questions about VET.

Thereafter, practitioners can affect the content of Green Paper. After that consultation

process (lobbying) the Green Paper will be reshaped and thus formed White Paper can

become  an  Act  of  Parliament.  This  is  the  way  different  actors  (e.g.  teachers,  students,

researchers, trade unions) can have effect on the aims of VET.

The Stephenson College has partnerships in community, business, education and franchise.

With regard to partnerships and co-operational aspects, we focussed mainly on business.

According to the interviewees, the companies do have some influence as well as pressure on
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the content of the curriculum and everyday teaching. The positive aspect of this fact is that

there is a stronger link between practical field and educational field.

To Conclude. Actors of VET cannot really effect on the system level but more on the

practices in their own schools. Concerning aspects of quality, it is possible that the schools

have to compete about the students starting at a college. The students become more like

customers and this situation could lead to higher quality of lessons. On the other hand, it is

possible that Awarding Bodies try to recruit many schools, which want to be assessed by

them, and thus Awarding Bodies probably lower their standards. This hypothesis leads to

the question in how far quality of seminars and lessons in the schools changes with regard to

assessment criteria set by different Awarding Bodies.

8.3 Comparisons: preparation study in Germany and field study in UK

Comparing what we found out in German VET institutions (see Interview 1 and 2) to

Stephenson’s College, UK, one can state as a result the following different and common

aspects:

1. There is a difference between German and English institutions in respect of the

perception of current problems and/or wishes for improvement. German institutions

seemed to be much more focussed on their own institutional situation respectively

position in the system. E.g. BBS Wittlich wants to have more autonomy, since it has

to cope with an uncertainty. Because centralised governmental institutions have the

power to take successful courses away from the School (BBS Wittlich), which has

already happened and can happen again. (see Interview 2) BBS Trier wants to have

more influence in giving marks and being part of the examination of the pupils.

More importance of the marks given by the school would mean more power of the

school, more motivation for pupils to learn and therefore it would increase the

quality of education in VET schools (see interview 1). At Stephenson’s College the

focus was mostly on a different level of problems. UK institutions seemed to be

much more concerned about the position of their pupils in the labour market than

about the College’s own position in the (educational) system. E.g. in our discussion
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with head of technology he talked about an optimal size of companies as cooperation

partners of the technology department of the College. He was concerned about

which company provides the best chances for students. He also talked to us about

the question: ”What do people do after A - level 2?” That shows that he was

discussing from the point of view of the future labour market position of his pupils.

An Explanation for this difference could be, that in Germany in general the

certificate of a VET school (Berufsbildende Schule) has a high and secure

reputation.

2. As a common aspect we found out that both German and UK Colleges didn’t seem

engaged to improve transparency in the VET system. The principle of BBS Trier

referred to that issue, but in the way of a complaint about a bad reputation compared

to  academic  education.  Both  German  and  UK  Colleges  seemed  much  more

interested in special projects and activities (= part of problem of bad transparency in

the VET sector) that in solution of the problem on system level. Therefore it was

rather difficult to understand the organisation of all the different courses, classes,

projects, activities, levels and graduations. This common aspect might be explained

by the fact that institutions as well in Germany as in the UK have only little

influence on the system level but are willing to improve the situation in their

institutions as much as they can.

3. As a third result we found out a slightly different attitude towards the topic of

quality in German and UK institutions. As we found out in interviews with both the

head of the technology department and the head of the tourism and leisure

department the questions of “how?” and “by whom?” a College department is being

assed is very important to the quality and the reputation of the institution. It was

rather unusual to us German students, that Colleges can choose between different

awarding bodies. Because in Germany <assessment> of school is not much

discussed. It is bureaucratically regulated in a way of a minimum standard of

Governmental control. Therefore the answers to our questions about quality

developments were different in the German institutions. We found out in our

interviews that BBS Trier is taking part in a research project on quality, conducted

by University Kaiserslautern. These research results have nothing in common with
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an assessment. But they are supposed to help the school to create a more specific

institutional profile of its own quality. (see interview 1) An explanation for this

difference could be, that in Germany VET institutions are more bureaucratically

regulated, so that quality measures can only be directed towards the inside structure

of the institution. In contrast to Germany it is possible in the UK to improve the

institutional quality be changes in co-operation and partners.

9 CONCLUSIONS

9.1 Transparency in the educational system

In the Interview in the German vocational school, the principle stressed the problem of

transparency in the German education system. He argued that the sector of general

education has a double advantage compared to the sector of vocational education. As a first
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advantage, general education is valued better than vocational. The second advantage is that

the  large  variety  of  courses,  branches,  forms  of  cooperation  with  companies  and

examination levels in the field of vocational education leads to the problem of a lack of

transparency.

As results from our stay at Stephenson’s College we found a certain lack of transparency

there as well. Most striking was that several students expressed that they were not sure

whether they attended the right courses and whether their chosen field of education is best

for them. Moreover, many students had no clear idea to which level they would continue

their education or how to plan their educational career. The question how certain

educational levels are being valued by the labour market was not transparent for the students

as well.

As  a  conclusion,  we  assume  that  these  uncertainties  are  linked  to  the  complex  and

complicated field and structure of vocational education.

9.2 Aims of the vocational education and training system

Visiting the Stephenson College and talking to the students and teachers, a quite different

view on in how far the named groups do have influence on educational aims can be pointed

out. Most of the students share the opinion that they do not have any influence on the

educational aims in the field they are studying. The interviewed teachers at the other side

where likely to say that they have quite an influence on the aims of what they are teaching

also stressing the responsibility of students to actively take part in discourses upon these

aims. Teachers where refusing the statement, that companies and industry do dictate aims of

VET and apprenticeship but they admitted that the two fields should not exist loosely next

to each other but to be strongly linked and cooperate. Only then a guarantee can be given,

that students really do learn what they need to know at their further workplaces.
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The research groups of Germany and Finland got an insight in a more institutional view

when they talked to the vice principal of the College or their UK tutor (Lorna Unwin).

According to them, actors of VET cannot really effect on the system level but more on the

practices in their own schools. The mentioned opportunity of having some influence is the

Green Paper, a set of statements of the government that is given to all interested actors in

VET and contains suggestions how to change a certain problem. A consultation process then

invites everyone to give suggestions on the discussed problem and then the gained insights

and collected perspectives are put into one document and may lead to a White Paper and

finally to an Act of Parliament.  (How this changing process can look like, was shown by

describing the discussion concerning the GNVQs and the assessment of competence-based

skills). How far this influence goes depends on the single people acting in their surrounding

and engagement.

A thesis that would lead to further questions is in how far the system of Awarding Bodies

and their way to asses education do has an impact on the aims of education. Standards and

measure types are set by the Awarding Bodies. These institutions assess VET schools and

do influence the aims while having influence on standards. Concerning the deregulated and

labour based situation of VET, it is possible that the schools have to compete about the

students starting at their college. The students become more like customers and this

situation could lead to higher quality of lessons. On the other hand, it is possible that

Awarding Bodies try to recruit many schools, which want to be assessed by them, and thus

Awarding Bodies probably lower their standards. This hypothesis could be questioned while

asking in how far quality of seminars and lessons in a special school would change with

regard to assessment criteria set by different Awarding Bodies. Referring to the question in

this notes, a diversity of influences can be pointed out. Contents of education is set by

finding a consensus between the interested partners, though not all do have the same

strength influence.

9.3 Practice and theory
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Generally speaking in teaching and learning practical and theoretical aspects were divided

in vocational training at Stephenson College. Teaching practical and theoretical skills were

located separately. However in the field of beauty and holistic and motor vehicle there were

some intensions to link practice and theory closer together. For example at the department

of motor vehicle, tables and whiteboard were placed to the corner of the workshop to make

it easier to combine teaching and learning practice and theory. However some teachers and

students had difficulties to see the link between learning the theory and the needs of

working life.

Informal aims. In  terms  of  educational  aims,  it  could  be  seen  that  informal  aims  such  as

social skills and co-operative skills were taken into account, besides the actual occupational

skills. When talking with students and teachers they all stressed the importance of learning

team- work and social competencies in wider sense. This could be seen also when observing

students in the field of catering.

9.4 Co-operation with the companies

Co-operation with the industry and the companies (etc. Volvo and Volkswagen) has

remarkable role in the vocational education at field of motor vehicle. This might lead to the

issue of autonomy in education considering the question of educational aims and

responsibility of setting them.

9.5 Flexibility in education

In comparison to Finland and Germany the training groups seem to be more often mixed by

great differences in age and working experiences. In this context students get a broader

insight view into other students’ private lives as well as into their working experiences. The

English training system seems to offer a high range of flexibility in that effect that the

choice of courses and the implemented level of qualification are based more on individual
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needs and interests than on fixed occupational frameworks. While e.g. an apprenticeship in

Germany or a training course in Finland takes place for a regulated period of time, the

levelled structure in the English VET system shows more flexibility and openness.

Furthermore, the system offers the possibility to reach academic qualifications as entry

requirements for higher education.

9.6 Connection of Working life and Training/Education and Training

The amount of working life experience during training situations seems to be rather

different between the different sections. While the model of modern apprenticeship as it was

shown in the transportation sector consists of combining practical training on the job and

theoretical and practical training in the school, the school-based courses in the other fields

were based mainly on simulated working environments. The more the students got

experiences on the job the more they were aware of being able to cope with the expectations

of the real working life. In the courses the training on occupational skills is dominating.

Also team-work-related competences and communication competences are emphasized.

However the finish teachers stressed the pastoral aspects of their work much more.

9.7 Value of school based education in Finland, Germany and UK

Part of the preparatory work of the Finnish students was to analyse curricula of the Finnish

school system. The Finnish background is an orientation towards school. There are curricula

for the whole of the Finnish school system, both for the academic and the vocational

education alike. In Finland, pupils are being prepared for work life by attending different

kinds of schools for about three years. This is felt to be a rather long time. The pupils which

had been interviewed in Finland stated that there are only very few weeks (about ten weeks

in the whole period of three years) when they can choose voluntary tasks and courses. As a

result one can say that in Finland school orientation and curricula have a rather strong

impact on education in general and on vocational education in special.
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This Finnish background can be seen as rather different from the German and even more

from the UK system. On this occasion, there were several meetings and presentations by

Lorna Unwin, other members of the University of Leicester and of the German group

dealing with the differences between respectively the particularity of the different systems.

In these meetings and discussions it was striking to the Finish students how little emphasis

was put on school based vocational education by the German and the British participants.

At Stephenson’s College the Finnish students stressed their observation that there were

students of very different age and very different backgrounds in the same lessons. In

Finland, the groups of students are much more homogenous. This led to the assumption that

in the UK (and partly in Germany as well) the curricula are more individual than in Finland.

This observation is considered to be positive, because the heterogeneity of the UK classes

gives the opportunity to learn from each other. Moreover, Finnish students are not very

satisfied by being in a school-system where they feel like “in a tube”, as one Finnish student

stated in one of the preparatory interviews. Finish students feel that in their system there are

only few opportunities to learn languages.

9.8 Reflections on the different levels of system and interaction

The German approach focuses on the institutional level. In the interviews, it was important

for the representatives of the different institutions to reflect on different aspects of the

education system.

In our stay in Leicester this level of reflection occurred very often as well. In meetings and

discussions with several representatives connected to the University of Leicester, especially

those of the Centre of Labour Market Studies, it was striking that the UK VET System was

described as very complicated.

Discussing with teachers and managers of Stephenson’s College the same topic occurred on

a different level. From the point of view of running the institution and provide teaching as
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good as possible, many current developments or problems refer to the UK VET system or to

the education system as a whole. To give an example: in the discussion with the headmaster

of motor vehicles technology stressed the issue how different educational levels are being

valued in different regions and in different industrial sectors. He ended up in the question:

what do people do after NVQ level 3? Although having a very concrete background we

noticed that discussions and questions like this refer to complicated structures and

arrangements in the UK VET system.

Visiting different teaching or classroom situations in Stephenson’s College we got a notion

of the level of interaction. To us it was striking that these situations of interaction between

students and teachers or students among each other looked very much alike those in Finland

and in Germany. Especially the business course, the tourism and leisure class and the motor

and vehicles workshop as well as catering were very familiar to us. This especially refers to

the aspects of the design of the learning environment, the learning facilities, but also to the

communication and interaction, and to the atmosphere of the teaching situation. In our

opinion this result questions the differences between the systems of the UK, Germany and

Finland in respect of the link of the level of the system and the level of interaction.

10 DISCUSSION

10.1 Study design
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The module was carried out in three phases. The project started with field studies in Finland

and Germany. Thereafter, Finnish and German students visited one college in Leicester, UK

together (see chapter 2). The study design has implications on methodology. The purpose of

national studies was that students experience and become more aware of cultural aspects of

their own VET-systems. In addition, students got more information about vocational

education and training. In contrary to the national studies, in the UK students had to deal

with cross-cultural perspectives.

10.2  The limitations and strengths of the study

TABLE 8. Limitations of the study and recommendations

Limitations Recommendations
Different cultural perspectives. We are
stuck in our cultural way of thinking.

We should discuss more about these
cultural differences and therefore be more
aware of them.

Language problems. Sometimes it was
difficult to understand for example
abbreviations and concepts as well as be
aware of what was said between the lines.

We should prepare ourselves better for
understanding the vocabulary of UK
VET-system.

Difficult to plan and discuss on national
research cross-nationality before the
intensive seminar.

We should have opportunity to meet at
this stage of research. Time and
engagement of participants is also
important.

Difficult to compare. We had partly
different perspectives and we used
different methods in our national
researches.

See above: we should engage to work
more cross-national while planning the
research.

Circumstances of college visits.
Especially time pressure and unexpected
changes in the schedule.

Institutions should be more aware of our
research purposes.

“Group work is making compromises”.
Especially reporting the results of
research, it is difficult and takes a lot of
time to take into account everybodys’
views and opinions.

In order to make group work more
efficient, group members need to be in
contact constantly.



64

Lack of English students. We did not get
enough inputs from English students.
Generalisation of findings; only few
colleges and educational institutions were
visited and few people were interviewed.

This is typical for qualitative research.

Methods used. Instead of doing
interviews in UK, we only had short
discussions. For observing, we did not
have a guideline.

More time needs to be given for planning,
although one needs to be flexible of
circumstances in colleges.

Difficulties in understanding UK VET-
systems. Because of our limited
knowledge of UK VET-systems,
communication with interviewees was
difficult to some respect.

Instead of concentrating only on our own
VET-system, we should also prepare
ourselves better for exploring UK
educational system.

The strengths of the study were:

1. Cross-cultural views on the UK educational and vocational system are able to

problematise what is obvious for English people and vice versa.

2. We produced new knowledge collaboratively. (In national groups before the

intensive  seminar  and  in  cross-national  groups  in  intensive  seminar  and  in

completing the work after that.)

3. We learned to view national VET from cross-national standpoint.

4. Triangulation and validation in terms of methods, analysis and results. As methods

in the UK field studies, we did observations, “interviews” and had discussions.

Research teams in which cross-cultural perspectives were included did the analysis.

Our tutors reviewed the results.

5. Besides visiting institutes in our own countries, we had the possibility to actually

experience the UK VET-system.

6. In terms of age, gender, as well as educational and theoretical background, we were

a heterogeneous group. Thus, we brought together different perspectives.
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The character of the field study was more like exploring the new field within different

cultural context rather than academically well-prepared research. In this respect the field

studies had certain limitations which were mentioned in the table 8. However, it was a good

opportunity to improve research skills because doing research cannot be learnt by reading

textbooks. In the future, we can profit from these experiences and from the

recommendations mentioned above.
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Appendix 1. The study programme in Leicester
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EMVET-project, 3rd module on Methodological and ethical challenges of cross-cultural
and/or comparative educational research, 2001-02

Intensive seminar March 16th to March 25th 2002
Centre for Labour Market Studies, University of Leicester

Programme

Friday, March 15th  Arrivals of Finnish and German tutors and students

Saturday, March 16th Planning meeting: reflections on the work done and students
preparing presentations
Familiarisation with Leicester and University

Sunday, March 17th Visit to Stratford-upon-Avon
Familiarisation with UK service economy and the settings in which young people work
(part-time and full-time)

Monday, March 18th

9.00 Opening of the day
10.00 Presentation by Professor Lorna Unwin on UK VET system
11.00 Presentations by students of their work to date
13.00 Lunch
14.00 Student presentations continue & planning the field studies
16.00 Presentation by Dr. Sally Walters: “Using visual Images in Research”

Tuesday, March 19th

9.00 Field studies: visit to Stephenson FE College
Familiarisation with English vocational education in practice
Observations of teaching and learning in college
Interviews with staff and students

17.00 Return to university

Wednesday, March 20th

9.00 Group discussions on college visit
10.30 Students to prepare presentations from their college visit
12.30 Lunch
14.00 Presentation by Dr. John Goodwin: “Norbert Elias, Young Workers and

Learning at Work in the 1960s in Leicester”
16.00 Presentation by Dr. Jason Hughes: “The Intelligent Heart:

Emotional Intelligence, Emotional Labour and Organisational Life”

Thursday, March 21st
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9.00 Identifying key themes from study visit; cross-cultural comparisons
10.00 Reception given by Lord Mayor of Leicester
11.30 Continuation of student research
13.00 Lunch
14.00 Study visit to National Institute of Adult Continuing Education (NIACE) –

presentations on NIACE’s research
16.00 Discussion of methodologies employed in UK VET research

Implications for cross-cultural research

Friday, March 22nd

Day devoted to continuation of student research and presentations

Saturday, March 23rd

10.00 Seminar on globalisation – to include students from UK
and other countries attending residential Master’s school.

12.00 Group discussions
14.00 Presentation by Professor Anja Heikkinen on experiences of cross-cultural

research
16.00 Group discussions

Sunday, March 24th Student research day: lessons learnt and preparing reports

Monday, March 25th Student presentations of perspectives from the intensive seminar and
Planning for further stage of Module (cross-cultural group reports)

Departures…

Appendix 2. Semi-structured interview frameworks for teachers and students in Finland



69

OUTLINE OF TEACHER INTERVIEW

1. Background information

- Previous teaching experience?

- Current field of teaching?

- Pedagogical qualifications?

- Work experience in the field you teach?

2. The aims and responsibility of education

- What are the aims of education?

- In your opinion, what is the main aim of education? Why?

- Can the aims be seen in your work? How?

- In your opinion, who sets the aims? (e.g. employers, curriculum, teachers, students)

- Do the aims conflict with each other? How?

- Can you personally affect the aims of education? How?

- To what degree can the students affect these aims?

- Do you view your work as teaching or pastoral? Why? (e.g. professional skills vs. emotional

   growth)

- What is the most important attribute you try to teach to your students? (e.g. professional

    skills, civilization, skills of life)

- What skills do the students learn and do these correspond to employers needs?

- To what degree do you feel that you work for students, yourself, employers and society?

- What values do you want to pass on to your students?

- Who has the responsibility for reaching the aims of education/profession? (e.g. student,

   teacher, home, work place)

- How is this responsibility divided up? What do you think it should be?

- Can any improvement be made?

- How do the students like it here?

- Do you have any further comments concerning the points mentioned above or wish to

  mention any other topics not yet discussed?

Appendix 2. (continues)
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OUTLINE OF STUDENT INTERVIEW

1. Background information

- What do you study?

- Year of study?

- Age?

2. The aims and responsibility of education

- Why do you want to study for this profession? Are professional skills important?

- What are your personal aims and expectations of your studies? Why?

- In your opinion, who sets the aims for education/profession? (e.g. student, teacher,

  curriculum, employer)

- To what degree can you affect your education/studies? (freedom of choices)

- What kind of knowledge and skills have you learnt?

- Are these skills those what you need after your graduate? Why?

- It is a common perception that during your education, you grow as a person and learn

   professional skills? How is it in your case?

- What positive and negative things are there in your education?

- Would you like to change something about your education? Why?

- What/who influenced your decision when choosing to study this profession? (yourself,

  friends, home, dream profession, employability)

- Who has the responsibility for reaching the aims you mentioned before? (e.g. yourself,

   teacher, home, workplace)

- In your opinion, where do you learn this profession best? (school vs. work place) Why?

- What is the best attribute this education can teach you?

- How do you like it here?

- Do you have any further comments?



71

Appendix 3. Finnish curriculum system

FIGURE 1. Finnish curriculum system in vocational education (Hätönen, 2001, 19)


